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ABSTRACT 

Because of the largo increase in the nuiaber of new 
teachers and because of the impor-cance of insuring disadvantaged 
children the best possible guality integrated education^ an 
after-school workshop program for the training of these teachers is 
being offered^ funded under PL 89-10^ the Elementary and Secondary 
Education Act. These workshops will supplement and enrich ongoing 
training programs. It is hoped that such training will be continued 
from now on for new teachers entering our schools. The program of 
after-school workshops for new teachers has several distinguishing 
features. Firstly^ it is a decentralized program in which assistant 
principals develop procedures under the direction of their principals 
and field superintendents. In this way^ workshops can be adapted most 
effectively to the needs of the school^ the community^ the 
participants J, and the pupils. Secondly^ it is a practical program. 
The teacher trainers are experienced staff members who know the 
realities of classroom instruction^ routines^ and relationships and 
who can transmit these realities to their newer colleagues. The 
workshop supervisors are assistant principals who are equally aware 
of what is most necessary in teacher orientation and training. The 
initiative^ energy^ and stimulation of these teacher trainers and 
workshop supervisors are the factors that will make the program 
function. (Author/JM) 
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foreword 



riiis t;ill, .sc\cr;il Lliousaiul Leaclicrs. Ix)L[i rcguhir and suiisti- 
uiLc. have hcmm .sci\i(c in our schools. A huge lunnber o[ these 
recently licensed Le;u!ic!s hiive been assigned to schools with 
ilisachantaged diikhen. In past years, indivicUial schools and dis- 
tricts have organized a \aiiety oT approaches and programs to 
meet the prol)leni ot orientation and in-ser\ice training of new 
teachers, iVow in atUUiion. because ot* tiie large increase in the 
numl)Cr ot new teacher.s and because of the importance of insur- 
ing disadvantaged cliildren the best possible cjuality integrated 
education, an aftei-schuol wuikshoj^ jjrogram i'nv the training of 
i.hese teachers is being oltered. These workshops ^^m11 supplement 
and einich ongoing training programs. U is hojjed that such 
n. lining will be coiuinued horn now on tor new teachers enteiMUg 
our schools. 

For the fir.st time, we h:i\e lunds to enaljle all districis lo ex- 
n.iiid their programs ot oiientation and in-service training. Our 
new teachers neetl the special training that yon. as teacher 
uainers and supervisors, can give them; they need your guidance; 
iiie\ need your enconiagement. ^'ou have the e\perience. the 
;d)iIiLy, the professional attitude and the enthusiasm that are 
re<juisites tor the .su( t ess ot ihe workshop pi-ogram. Our children 
.is well as our new teachers will beiielit greatly from your tledi- 
t ,sved e(h)rts. 

"I his manual will pioxide you with help and direction in 
(.ni\ing out a jjio^rain of ini])oiiance lo oin- schools and oui' 




BKKNAKr) K. I)()N()\'AN' 

Superintendeni of Schools 




introduction 



The progiajii of ;iftcr*scIiool workshops tor new teachers has 
several (hstin,^uishi^g lea tu res. 

First it is a decentralized progiani in which assistant principals 
de\e]op piocediires under the direction of their principals and 
I'ield saperin tender ts. In this way, workshops can be adapted most 
cd'ecUvely to the needs of the school, die connnunity, the ])ar- 
iici))anis and llie pupils. 

Second it is a practical pro,^rani. The teacher trainers are ex- 
|)Ciicn(ed staff mend>ers who know the realities of classroom in- 
struciion, routines and reiatiouships and 'who can transmit these 
r<*ah*ties to their newer collea,t(ues. The workshop stipei visors are 
assiy* u principals who are equally aware of what is most neces- 
sary ni teacher orientation and training. The initiative, energy 
and stimidation of these teacher trainers and workshop super- 
visois are the factors that will make the program function. 

This manual has been prepared as an aid in tlie conduct of 
die workshops. It provides suggested guidelines, activities, ap- 
proaches and materials; in short, it is a kind of resource bulleun. 
Originally it was issued in mimeogiaphed form. Now it has l^een 
revised in accordance with assessments and recommendations of 
assistant principals supervising the workshops. 

I am grateful to the supers ising principals and the teacher 
trainers for their help and to Assistant Superintendents Aijralraui 



W'ilncr aiul Siiuirt C. Laiccy who were insiriiniciuiil in die pl;iii- 
niiii; the (oiucius. In pariicuLir, I wish to express niy appre- 
ci:iii()ii to: 

Mr. Joseph A. Manchiia. Project Director, foi supervis- 
ing; (he <)i*»aiii/ation of the manual and writing the 
i;eneral ,L;ui(.lehncs. 

Mr. Mortiniei* .\hrani()\\il/. Principal ut' P.S. 20!), 
(hiccns. loi* writing tiic elementary school section. 

Mr, Simpson vSasserath. Principal of (Icutral Commercial 
H.S., for wl•itin^ the intermediate and junior higii 
school section. 

Mrs. Rulh Heller. Xathaniel Hawthorne Junior H. S., 
{'ov (Iesii<niri<;- the tovei* and assisting with the format. 

Theodore H. Lang 

Deputy vSup^rinteiideut of Schools 

Office of Personnel 
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PART I 

GENERAL GUIDELINES FOR AE I ER-SCHOOL 
WORKSHOPS 

1, Teacher I'veincrs 

All rccciuly litcnsutl Lcatlicrs. rci»ul;ns antl sul)siiuiU'.s. 
the clcniciuary antl iiilcnnutliaLc aiul jmiit)i hi,i^Ii sthool levels, 
who have been a^^ii^iietl Lo special .M'r\ue. ii\insiLit)na!, t)r ojk'H 
e.iiroHmem st hools, are eli.i^ible Lt) enroll. Other teadiers in need 
of special a.ssisiante. ,i;uitlante antl training wiio are instrutiini; 
t!i^atlvaniai»etl pupils may he intlutletl. 

Re.i»istrai ion antl auenthnite at alLer-school workshojis is 
vohnitary l)Ut iliose leathers who enrtjil will l)e exjietietl to 
auentl re,i»nlarly antl to tonijjleie the tonrse. 

h i^ lo bt.' noietl liiaL liie prt)Visions of V\, Sfl-IO, 'I'lie Fie- 
nieniaiy antl Setnudary .Stht)()I l-.tlucation Ati. govern (.he selet- 
tion t)l' irainet-N. In ellet L. the \s-oi k.sh(tps are i-fsiricled \u leaeliers 
t nga,!^etl in ^el•\■iM^■ disath anLa^etl jjnpils. 

At present there is ntj prfj\ision lor (.he (onthiti of a Tier- 
school \\•ork^h(^J)s h)r Leat hers in ihe senior hi;;h st hools. 

2. fcdchc} Ti'nnn'is ami Sii jjf H'isrjys 

'f'cachcr irainers are to he seletletl hy princijxils with the 
appro\aI ol the disLiitL superinLentlenl. The rollowin,i> oiieria 
.^honltl ,j^nide die principal in inakin,!^ selections. Teacliei-s should 
1)0 selected wht): 

a) are on jjernianeiu tenure, antl have a niininiuni a\' years 

experience on re.i»ular litense. 
h) ha\ tf servetl in the .sdiool lor at least one yeai*. 
() enjoy leatlersliip status antl excellciu ra[)porl, with their 
t:olIea.^ues, 

tl) are hi^i^hly skilled in leachinji; technicjnes, classroom nian- 

a<^cinent, etc., 
e) are edective as tliscussion leaders, 

1) are interestetl in antl sympaihelit: in new teachers and 
their problems. 
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'riic princip:il is ;uuiiori/c(I lo utilize assistant principals as 
well as expcriencctl iL;ic iiei s as teaciicr trainers where, in his 
jnd.i^nient, thi.s is hi the best interests of tiie program, 

Ihider liie direction ol" tiie District Superintendent, work- 
shops will he supervised by assistant principals, on the l)asis ol 
one supervisor h)r every •) to T) workshops. Supervisors will iiave 
responsibility h)r e\aiu;uin,^ and improving practices in each 
workshop, carrying successlul practices from one workshop lo 
anoilier and heij^ing with any problems that may arise. One 
ellective way of sharing ideas and practices is the regular issuance 
of a district newsletter. 

Workshoj) super\isors will also have the opportunity to dis- 
cuss and exchange information and suggestions at regularly 
scheduled conferences with the Project Director. 

Srhrduirs 

Workshop sessions w^iii commence as soon as })ossible. A ses- 
sion consists of two hours but many schools and districts will 
find it advisable to schedule one hour meetings (half sessions) 
twice weekly. Any combination of two hour or one hour meetings 
should not exceed forty hours or twenty sessions for the year, 

Workshojis are to be so scheduled as to continue through the 
Spring term up to May 15. At tiie outset, meetings should be held 
weekly antl later may taper off to bi-weekly sessions. 

Care shouh.I be exercised in scheduling sessions so as not to 
conflict with any mandatory courses or with regularly scheduled 
school staff conferences. 

*h 0)'ij!;(niizatio)f (Oid Adiu 'nnslrntion 

1 he organi/ation and administration of the atter-school work- 
shops shoidcl l)e based upon the needs and interests of the teacher 
trainees and the j^robienis confronting the schools and the dis- 
trict. Exj)erimentation as to tyj^e and strnctin*e is highly desirable, 
There siioukl be flexibility in any or all of the following: length 
of meeting, location of workshop, number of trainees attending 
a particular workshoj) or a particular session of the workshop, 
the number of teacher trainers responsible lor the conduct of a 



sin,i»Ic ^\•()rksIlOJ) course, ilic use ol S|)t*( i:jIisLs as icaclicr iraiucrs, 
and ilic Icn.mli ol ihu iiULM val bcuvcLMi woikshop sessions. 

As to lcn«>lh vjf inoLMiii,i>s. some workshoi:)S may tonsisL of 
loriy (10) (jne liour mee(iu.«»s. Oiliers may he scluMluIed lor 
i\\'ciuy (20) iw'o houi' sessions. A coniijinahoii of one hour and 
two hour nieeiin,i>s not to exceed foriy horns, length of meeting 
to l)e dependent uj)on the type of atiisity iiuohcd. may pro\x^ 
Ijest for some schools or disti'icls. 

As a usual j)ratii(e, workshop meetings should he held in 
the home school of the trainees. Schools whU large nnnihers of 
trainees may find it necessary to (^rgani/e iwo or more ^vorkshops, 
On the other hand, sc hools with an insuific icni nuniher of on- 
rolh'es for the workshop program should encourage enrollment 
at neighboring schools. 

District superintendents may elect to place .some or ail ^vork- 
siiops in a (cnt rally lo( atetl school or schools. 

The rest! i( li\ e ])rovisions of PL. 89-10 must he applied to ilie 
location of after-school worksliop centers: i.e., they should he 
located in special service scliools, transitional schools, or oj^en 
enrollment school.s. 

fn general, the ratio of teacher trainees to instructors is S* to 1. 
iIowe\er, workshops may combine for some activities and meet in 
niticli larger groups. Con\enscIy. a teacher trainer i]iay at iin]es 
meet with three or four trainees for special individual training. 
Again, tlie supeiintentlent may schctlule district-wide meetings 
ol workshop trainees. 

The number of sessions assigned to the icacher-irainer is 
dependoni u|)on I)oth the particular skills of the instructor and 
the needs of the trainees. For example, a teacher trainer who is 
a specialist in Reading may lead a workshop for several sessions. 
The next two or three sessions may be conducted by a teacher 
specialist in Mathematics or Science or Social Studies. 

In short, several inslructors may he responsible for one \\*oik- 
shop group. Where there is need, specialists from one school 
may he called upo!i for a .session or two in a neighboring school. 
At times, the use of district specialists may be required. 

On the other hand, some schools may wish to use a single 
teacher trainer for tlie same workshop group throughout. 




In ui;iu\ st.liooLs and dislriti.s, ^v()rksll()p i^roiips in;iy Ijc so 
()ii»;iiii/c».l as to iitili/c* l)t)th ilu' MpccinIisLs and lIic sin,L»Ic coordi- 
uaiini* tcadifi- irainci-. in sncli insiancch. the nund)LT ol' Lrain'jcs 
in a .^iv(*n ^\•()^ksll()[) he snl)statniall\ increased. Kor exam- 
|)k\ a u*orkslu)[) <>r()up ol L^\■t'l\■c' Lrainee?> cati retain a ,sin*>Ie or 
( oordinaLin*; in.sLrncio)- ihrouj^lionl. eniplox' speeialist (.eat:lier 
trainers lor halt" the sessions, and still remain ^\'itIun tlie I)ud- 
L^etary allotment. In l)riet", the organization of worksiiop groups 
and the ninnfjer ol' trainees meeting at a giseii time will sary 
^\■ilh tlic \vay in ^\•hit■h teacher trainers are assigned. 

^V\\c IVecpiency o{ worksiiop meelings is highly sariable as to 
St liool and as to district. At the oi'tset. it may pro\'e desirahle to 
(ondnct workshops on a weekly basis. Later on, meetings may be 
S( hetlnled every t^vo or three ^\'eeks so that guidance, assist;* nee. 
anti traini/ig tan be tairied on through the S])iing term, Tiie 
a\ailabiliiy ol' the trainees shofdd be a prime consideration in 
sotting up tentalise schedules. 

Workshops in the intcrniethate and the junior liigh .schools 
may dilier \\'itlel\' iVt)m those in the elementary .schools. For exam- 
ple, where there are a sufficient lumiber of trainees, ^vorkshops 
may be ojgani/etl (Jii the basis ol subject license. In the ele- 
mentary sthools. two levels, early childhood grades and inter- 
mediate gratles. may ijc the basis for setting up se])arate work- 
shoj) groups. 

5. R('.sl)())isibUilics of Pvhinpal and Sufyrrvisory Sinfj 

The principal and his supei'visory stall' can uliUze their lead- 
ership in the recruitment of trainees, recognizing the fact that 
the woiksiio[)s should l)e an important supplement and enrich- 
ment of the .stJjool's ongoing teacher training progranj. 

In selecting teacher trainers, the principal should be certain 
to t hoose those whose leatlership and raj)})ort wlOi the staff will 
attract eligible teachers to emoJl in the worksiiop conrses. 

The principal should make prt)visions for space. A comfort- 
•al)le room, such as a Tea.chers* Lotuige» or the Library, may often 
pro\'e mtjre suitable than a conventional type of cIass»ooni. 

The principal shotdtl make a\ ailal)le tt) the workslioj: leaders 
insti'uctioiial mateiials antl autlio-visual ecpiipment as needed. 

The principal will be responsible for approval of the attend- 
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ancc sheets, lime >heei>. anti piiyroll loniis. Sec retariiil assisLaiuc 
will be j)rovidei.l. 

IVaclicr Lraineis will make Lime icpoJls in Juj)li(aie using 
llie lorm, "Persoiniel 'l ime Rl'jjoi l lor Noii-I i inei aiiL l''mj)l()y- 
ees." 'I'ime slieei> are to be MibmiltL'cl iudhiIiU io llie j)riiK:ij^aI 
lor sii^iialiii"e. The j)i in( ij)al will loi'wai'd one (i)in' to the assii>(.- 
ani suj)eriMtcn(leiu. 

^readier trainer.s and \\\)rkslioj) sn j)er\ isois will also keep 
jeeords of Lheij- j>lans, pjo^^iess. pjobJenis anci acconjplishnients 
lor c\aluali\t' j)nrj)oses. 

lii'dhiation 

The eniirr \\())kshoj) jjro,^ram will be e\aliiatcd in April 
l*Jl)7. and j)eiiodi(ally Lherealtcr lor as long as the workshops 
ail continued. All jjarticijjants — trainees, teacher trainers, work- 
siiop sUj)cr\ isors. j)rincij)als and assistant suj^crintendents— will 
work to'^cilu-r in arri\in<4- a I a nu'anini>rnl and functional ewilua- 
lion. 

7. Sofnr (tuuirlhics for Teacher Trainers 

\V'orksho])S should be conducted in suitable teacJiers' /ooms, 
librarie.v olIiLCs. or small rcjoms with niosable furniture. E\ery 
dlbrt slioukl be made to j>ro\'ide an cn\i)'onment that promotes 
an atniosj)here of infoi niality. 

The first meeting- is of j)araniount inijKJrtanec in cstablish- 
\\vj^ raj)jK)rL with the trainees. 'l*he teacher trainer's welcome 
should start a h iendly \\'orkin,i; lelationship. lid'orni the trainees 
diat your ciiiet j)urj)Ose is to help ihem. individually and ns a 
i;ioup. Reassure them that you will respect dieir confidences at 
all times, 

The teacher trainer should learn as much as possible about 
the educational and j^rofessional backgrounds of each trainee. 
.Note strengths as well as weaknesses and plan to capitalize on 
the strengths in fiume workshop sessions. 

During the first meeting, trainees should list and discuss what 
diey feel to be their most pressing and important problems. Of 
(ourse, this same type of activity should be repeated after five 
or six sessions, .At the first session, trainees will probably not be 




experienced enou,i»li lo itlciuily aiul clefinc tiieii- oun problems 
LOO accurately. 

At the oiuscl, proceed to build the trainee's confidence in 
In'nisell*, Youv patienct* nnd early slowness tempo will encourage 
the trainee as well as hel]) bnild the necessai y tonfidence he must 
have in you. 

The workshop leader should function as an advisor in addi- 
tion lo his role as a teacher trainer. He should be readily avail- 
able to trainees who may want to discuss individual problems. 

Where new teachers are encouraged through the workshop 
to participate in school acti\ities outside their own t:lassrooms, 
they will come to feel that they are an inte.i^ral part of the school 
staff. For example, the new teacher who plays the piano at recess 
or at assemblies i^ains stature in the eyes of her pupils and her 
collea,i>iies. 

The workshop leader sliould be exemplary in professional 
attitude and ethics, demonstrating faith in the worth of the 
school and the importance of teaching as a profession. Remarks 
that tend to downgrade the abilities of colleagues or of the super- 
N'isoiy stafl' should be avoided. 

Teacher trainers should arrange to confer regularly with rhe 
principal or the assistant principal, 

Ky knowing the daily programs of the trainees, tlie \vorkshop 
leader may be able to give assistance on an individual basis dur- 
ing the school day. For example, the instructor could lunch with 
a trainee or help the trainee with planning during preparatory 
time. 

Workshop content aiul activities should be such as to develop 
in the trainee the ability to analyze what takes p\:\cc in his own 
classroom and to recognize his own strengths and weaknesses. 

W'ork.shop activities should stress understanding of the needs 
ami interests of disadvantaged children. To inulei'stand the child, 
the trainee must know and understand the community. 



PART II 



GUIDELINES FOR AFTER-SCHOOL WORKSHOPS 
IN ELEMENTARY SCHOOLS 



Tiie session outlines are meant to be used as resource rnate- 
ri(iL Emphasis throughout the workshops should be on practical, 
lursouiil assistance directly related to the teachers' present or 
imient year's needs. Therefore, the sessions must also make 
l>rovision for problems raised by the participants themselves. 
Most of the questions of concern to the group will easily be 
included or adaptable within the framework of diis prepared 
material. 

The proposed chronology of the sessions is to be regarded 
only as a sngocstrd order: the instructor should feel free to re- 
arrange iiiese tu fit the group's special requirements. Likewise, 
the tintr allottncnt for varioirs topics should be used flexibly. 
For some classes, the session material for a given day could 
properly i)e given more days; for other workshops, a particular 
area might be reduced or even given only part of a session. In 
some instances, it may be desirable to bunch several sessions in 
tlie same week. The only caution we woidd ofter is that the 
workshop participants should spend some time oti almost all of 
the main topics ratlier than become very deeply involved in 
just a fe\\, 

By its very nature, a workshop should concern itself with 
activity: tloing. examining, iiandling, observing, role-playing, 
writing and discussiiig. The course outlines place heavy emphasis 
upon actix'e and informal participation of the relatively small 
class group. It is our hope therefore that the workshops will 
supplement rather than supplant other courses now being con- 
ducted for many of tliesc same teachers. 

Since the outlines have been prepared for K-fi use in the many 
and varied connii unities of the city, we Iiave attempted to select 
topics ami activities which would have wide application for 
recently assigned teachers. For most sessions. rn(ne has been 
suggested tha?! might possibly be fruitfully used in a 2-hour meet- 
ing. For this reason, it is necessary that the instructor select or 




niodifv suh-}()j)i( s ior c;u h session ;is didait'tl by ilic ]);inirular 
needs (){ liie .i^ionp. It is also advisable that tlic instrnctor scan all 
oi" the fOdlrrial hcforr ihe tonrse be:^ins l)evausc there are in- 
stances (c'.i;. lesson j)hnis) wheie a sitnilar snb-topie is "l eein led," 
ali)eil troni a dillerenl point oi" view. 

Wherever j>ossible. the instnutor ^houhl arran,^e to .s///;/>/y 
eaeii oi" the jxn-iieipants with eopies ul jniidcd inatcrials. The 
references deHbeiately lean heavily on readin,<^s in a jtnv basic 
biillriins ("(iettin^^ Started in the Elementary School", "Grade 
(inides" — all three, "Cinide for Newly Ap])ointed Teachers"), 
ahhon<»li there are also many leads to other bnlletins, coinmer- 
cial sonrces, and the HAVI. SjKcifie j)a,i;e nnnd)ers have been 
j^iven as a i^nide to tlie insirtictor and also, il advisai^le, as a sonrce 
of pre- or fxjst-srssion readings for the workslioj^ gronp, Pertifient 
sections of out-oE-print bidletins can be duplicated by thermal 
master and rexo,^raj)h. Many other j^role^^ional rcfci ences could 
have l)een added. 

In some instaiu:es, the rrsouncs of il school will have to be 
lapped: A-V machines, circnlais, samp' >ooks. room visits for. 
furniture and display layouts. Aiian^emenis lor liiese should 1)C 
made with advance coirsent aiui t Doperaiitni of (he buikh'iig 
principal. 

In planninc^ a course of this kinti, dei isions about the content 
involve prudent cxchisioii lather than alUnnbiacing inclusion. 
Where matters of importance for a particular class should be 
added or substituted, the instructor has the and rcsponsi- 

bilily to make the adjustments, 

fust a last word: Registration in tiie woi kshop is \olnn(aiy. 
the "holdini* power" of the course will dcjKMid heavily uj^on the 
value of the help given. We trust that these materials will prove 
useful in making this kind of in-service training a significant 
part of oin* j^rogram for lecently assigned teadiers. 
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K.6 Al TER.SCHOOL WORKSHOPS 



Suiri?e?ile(l Schedule 



MAJOR TOPIC Si'MnER OF 2-HOUR SESSIONS 

lM:lllnin^ 1 

l*.irciiLs :nic[ Repuriin.n I 

l.:ni,i;u:i,t»c Arts — Rcadino i\ 

Coniiniiiiiiy — Hinnaii Rchuionships* 1 

Ciiiidaiuc aiul Discipline 1 

.NfatlieinaLits .S 

Miscellany 1 

Social Sindics l\ 

.W aiuI Afatcriais ol InsirucLioii 1 

l.ani»na<^c Ails— Oral a Jul Written 

Communication* 2 

Afiisic, Art. Ilcaltli Kducation 2 

S( icnc e 1 



20 

Tlie order aiul the nund)er o! sessions allotted to the topics arc 
-v/z^i^Y'V/rv/ and are to i)e ad justed accord in^^ to workshop need. 



*\Viiliin ihcsf.' sessions iliort- is iiu.Jiidcd intilcrbi] of particular iwportuncc 
for lent: hers of non-Kni;lish sucnkini; childnMi and for U'achcrs of rultu rally 
disadvantaged children. In some dislriets. surh material slmuld conic early 
In the vvdrkshop scries. 
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PLANNING 

Session ^1* 

L Weekly Planning''* 

a. Bring in or project :i ,^oo(I and a poor weekly j)Ian (use an 
opaque projector or pi epare a iransjjarenc y lor ovcrlicad 
jM*ojec tor) . 

b, Aualy/e tl\e plans ior 

1. Balance anion^ cnrricuhiiii areas. 

2. Length of lessons planned. 

3. Conformity lo cnrricnla. 

♦1. Ai lent ion lo indi\iclual needs. 
T), Inclusion ol" experiences and materials. 
(). Flexibility, 
etc. 

2. Unit Plmniing**^ 

a. Bring in several sanij)Ies of unit j)Ians. 

b. .Analyze for 

1. Problem approacli, 

2. M'orkable and appiopriatc stib-problems. 
Provision for snital^le (onient, skills and varied 

activities. 



*Sin<"c this is a partirularly ful! scs?iijn, <op lattn' st\ssii)ns, x'.^. 4, 9, 10, I!), 
which "rerirclc" sorno of thi'sc n.^ipcrts of planning, 

pp. 73 IT of "Geulntr SiarU'd m {\\r EU^Tncnt.-ny School' • 
pp. 42 fV of ''C>iiic!r f*>r Newly Apj3««inicd Tcachcis*' 

p. 1') t)f "Giatio Cj'uidc '^-4'* or "C»*racle Guicio 5-fi" 

p. 13 of ''PlnnniiiL,' and IMnnbooks*' 

pp. 75 (V and I '.IS 11' of "Got tine; Sjaricd in ihc Elrmcntary School"' 
pp. 95 f}' of *'Early Gliildhood Kducriilon". p. ?iC^ f]' of ''Grndc Guide 
3-4" or *'5-()" 

Graphu: ilUisirations ihrouiLrhout "Pbnnini; ;iud Planhooks" 
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■1. l*ro\ ij»it>ii tor wliulc chibs, siii;ill groujj and iuclividu- 

ali/.ecl iMst.rucLit)U. 
T). Inclusion ol csaliiaLiun and lollow-iip. 
(). IMainiinL* lui nian\ ki;uU ol insLi'iu liunal niatcrials. 

J, Lesson FlanniniJ!^**** 

a. Iji in^i^ in a lew example?* ul Llic "lesson whole," 
1). Analy/.e lor aim. inotivaLion, dcvclopniciu, pivotal qnes- 
Lion>, ^unnnaries, ;t')?»iL»nnu.'ni. c(.t", 

•}. Jicsfjiircc Male rid I 

l>rin«> in and display topics of "Gcuing Siarted in the Elc- 
mentar) Sthool." "Guide lor \ewly Appointed Tcacl\ers/* 
\ari()us "drade Guitlcs." "Planning and Planbooks," 

f 



pp, 77 If of ''G(Miing Startrd in ihv Elciucniury School' 
pp. fl" of "Guide for Newly Appnttucd Toachors" 

ii 




PARENTS ~ CONFERENCES AND REPORTING 

Session rrli 

J, Parcul dfjfifcrrfirr.s* 

a. Role play a j)arLMU iiucrsiew: ilie an.i»ry parciu, the over- 
suIiciiOLis parent, the parent ol ihe niulcracliie\ er, ihc 
paieni ot" a "sU>\\*"' tliild or a l)ri^Iu ciiiltl. 

]). Dist.nss the iiiipoMaiice ol': listening, .•^iressin,^ the positixe, 
nsin<>" liie oj)en-entletl tpiestion, a\t)itlin^ noie>takinf>- dur- 
in<»' the inier\ iex\% confuleniiality, samples of pupil's As'ork, 
t itin,t»" sjx'cilic instances ol' hehasior ami pertbruiance, 

li, Rcl)orl Cards** 

a. Examine ami tlistnss re[)Oi'i tartl entries, 

Ix Melp partit:ipaius iill ont a report carv-l Tor a brii»hl chihl, 

n "slow** ehiitl, a hehasior proljlem, an a\era,^e child, an' 

underaeliiever. 

3. Lcllcrs lo Parculs* 

Brin.i^" in se\'eral sanij)ies ol" \\'cil and also poor! y-x\'rit ten 
teacher letters to j)a rents: ch.scnss these examples. 

I p r A * * * 

l^alk about P/r.A. ncti\'ities — cnrricuhnn and .guidance \vork- 
shops. trij)s. resource jjcoj)Ie, assend^ly assistance, fund raisin^L;, 



}). 194 of *Tictlini( Starlctl in the Elenu'iuniy Schoul'' 
pp. 172 fr of "Guiclnncf of Childi'fn in Ek'mcnf.ary Schnnls" 
pp. !^!> fV of "Guide for Newly Appoiinod Teachers** 

**See pp. :i4 fT of "Guide ft>r Newly Appointed Tearliers" 

***Sc-e pp. 48-49 ni "Grade Guide 5-0" 
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UKADING 

;i. liiini; in s.nnplf.s ol ifatlin;; iccorti cartl, ciiinuIaiiNX* irsL 
(ard. M'llow moid tard. sdiool ifxihonk rfatliii<; rctoiil, 
lu-aiili (,-'1. 

I). Aiiah/c i!u' (.litis inv pel liiicihf in undcrsiaiuliii^ it'adin.^ 
a* liit'v t-nu'iii jiid pi o^i t'ss: lamily dai.i, alU'iulaiict'. hclia- 
viiM. hf.iliii. ;4i:ulf s(t>iis. hooks lead, itatlin^' If\fls. 

a. l>i in'^ in s.ini [jIcs of .siandaitli/t.-d irsi.s iiscil in pi iniary ami 

niiddlc uradc's. K\aiiiinc ihcse \oy iIil- Nocahnlai y and com- 

prciu'iiNioii aicjs hciii;^ icsird. 
I). DiMiiss tisL'l iiIiH'SS as well as liniiiaiions of ^ratlc etjuiva- 

k'iit and j)i'i ( cntik' m oi t-s lor di;i:^nosiic or ^lonpiiii; |Mir- 

po^cs. K\[jlain 'L;radc luJiin conccjjl. 

hifoYfUdl 'rf.\(hf)(}h VV'.vr*'** 

a. DnnoiisLi jU' ^;i lapt.' rr(oi-din_i; ma\ \)C iisfti) tiu- adininis- 
iiaiion ol an inrorinal lL*Ml)ook rending- lesi. 

t). Kxplain tiiL linicjiic ol rci oidiii!^ ol)Scr\ alions of slrcii'^dis 
anil ucakncssfS in sii^ln. \()(ahiiiai*y. j)lu)nics, sinuiural 
anah.si.N. (()mprL'lu'n>ioii skills, 

!. I-'ortnin:!; CiVfjii j}.s***^ 

Ptjsc sL'xcr.il h\ potlu'i ical ( la^s;■s ol dilU-rent '^roiipin^s 
ability. Show liow in joi in groups in siu l ( lassi;s. 

''Apjjj.iiJi i;iJr t'lioiiiiiits wiil hv foutui al the h;ick r »f \hr hullctin "St'tjUrn- 
ti,tl l.r\! l> of Kcacliii'^ Orowili" atui paurs ').") fV i^f "Guiclt* frjr .Newly 
Apj)ointcLl It'iHinrs.*' 

*" f'ublish' is nr piiin ipals <*;in suppK srjinj)lf.s t*{ tests on various levels, 

**'^S('r i»f *'Cn.'Uin.!; Star! I'd in ilic Eh-nientary Sfliool'' 

Sfrtire a ctjpy nf .\ila Haiiti'n Smith's "Gracli'd Sclcctinn.s fnr hifoinial 

Rradinu'DiaL'nrHis'* (N.Y.U. IV.ss) 
Si-i ur<' puhlishers' printings (jf infovtiia! hsts lo accontpany llu'lr .series. 

****See pp. 02-0.^ of ^'GeliiniT Sinned in du' Elenienlary Sehool" 



13 



lti:.\l)liN(; (CoNlinuid) 

1. rt'ii((h )\\ MiiNUd! for Il<{.\<{l Rcd^lrrs^ 

r>ii!iu in .iiul nv; ol [\\v>v uuiiiuN ior !i;f..il riMtlt'i 

IrsxKis. lor \\-()i kI)ook ust-, ioi j^ioup ;iiul iiuliv i((u:il skills. ii>i 
i xU'ii.^ioji Jt.M(linL». I'JnpIi;i^i/(.' !'(>;i].s ol ( ompj chc/Mif;}} ;iii<! t-n- 
ju\n>cni. 

A. fly Ljv out \i \\cck"> pluu in u-awx it 

l)asal render )jrt\^iani. huhuU' ilt'lu^ mcniunu'tl in I ahoxw 

I). l)i^cu.ss roniinc^ ;nul j)roct'tlnrcs (or doini; .L^ronj) work in 
rt-;Klin,i4. n^Mi,^ i\vt> ^j-ouj).s. Dcstriijc and dis^u^s lanUs 
lonnnonly observed in ,u,rouj) work: inadecinait" 'lioldin.'^" 
ass{;;tnHt'nt. laiJmr to j)i-o\itI(.' "nioi'c Lo tlo." '1)U^y work" 
acuMiy. po<;)- sealing arran*^eiiieiUs, leaclici's ne.i^Ieci o[ 
<lu*ekinL^. poor (lass tDnLrol. 

'k rhr I ){}(■(■ h i) liraffnit^ } .(\s.s()>i^'^* 

I'jesc-nl ajul ajialy/e a lypit'al direeted leadin^^ Je.s^f^n, Sness 
tlie speeilit; aim. ihe anLieijjaLion of vocahnlar)' dill'u uliii's. ihe 
nsc ol ;_;nitlt:tl (pieMiionM. lIic use ol \arions Lechnicjues Lo "un- 
lock*" ncv\' wortls. the balanc e beLween oi al and sileni read in:;. 

SeMsioii rrf) 

K J\\ !).■)■} fH( 1' did) Is^ 

a, Dist n>s lIk; iniporLance oI an experiential base Lo reailin^i» 
anti brini; in a \ariely ol experienee tbarts; tliscuss ibeii- 
use in (iratles l-o. 

f). Analyze tliaris Tor nianuseripL wriLin,^. rept.'tition ol \o- 
taljulary, line endin^^s. ['cnictional use o( vocabulary build- 
in,^- tecjjnicpies (jepciiLion of words, \aiied inlleciional 
endinj^s, compound woi'ds. jjhonits ajjjjiicalious) . 

**Sf.- pp. 1 M tr of ••Cn'Uini!: Stariccl in ilu* IilU-nicntary School * 
• **Src [)[). I (18 fV nf •'Gc'itin.ir Siariccl in ihc Elementary School*' 
pp. 87-88 <>{ "GiiKlc Guide 

pp. Bf) !}■ in ■'fK'iiinu Sunlrd in KltMnciuary StlKioI" 
I'diuati(.tnal RfSt'arch Biillriiii • -"KNjH'ritri<r- CHiarts Chiidf." tn Th'.-ir 
L',s«* - Grades 1-!)" 

II 

o 

ERIC 



READING (Continued) 



2. J n dividual afid (hoitj) Worh-Typr Matrridls** 

:i. Disliibntc copies ol' llie Dolcii list ;nul explain its use, 
i). Analyze the IVonl (or, in some cases, l)acK) jja^^e.s ot ihe 
workbook to hi,i»lili,i^iu tlie specilic pnrj)oses ol' each work- 
hook exeicise. 

c. Display and 1 ell) talk about "rao.^e" materials sucli as 
the SRA Lai)s aiul Macniillan Sj)ectruin, 

(1, Set up an exhibit ol' reatlin,^ ,^anies, j)U//les, inthvithial 
practice nralei ials. 

e, Urin^i^ in and disc uss sanijjies ol' leacher-niade rexo.i;raph 
niatevial. 

I*, l)isLiil>uLe tlie bnllelin **SetjuenLiaI Levels" and exjdain 
its use in .i^uitlin,^ teachers to j^Ian i'or individual or ^^louj) 
needs. Do iiie same I'or Puerto Rican Study I.ani>uai»t' and 
Resoiuce Bulletins. 

■5, l\\lc'tisi()N /\<'<tdini!^**'* 

a. hnite the stiiool lii^rarian to talk about school liiirary re- 
soui'tes; tlo the same for the lotal public librarian, 

b. Uiini^ in samples ol' apj)ropriale prol'essional Ijooks e,^\ 
Ai butlmot's "(ihiltlren a-ul Books." Sjjache's "Good iiooks 
lor Poor Readers," I.arrick's ' Parent's Guide to Ciliildren's 
Readin,!^." 

c. Invite publishers (e.,^-. Harper-Row, Scholastic. .Nfacmil- 
lan) to lend samples ol' paperljacks for chiltlren. Show 
newspapers or ma^!.>a/ines I'or children e.,i;". W^eekly Reader, 
ilnmpiy Dmnpiy, \ew York, New Vovk. 

d. \'isit several ro(jms ol' the school to see how a library 
toi ner is set up in ihe classroom. Discuss classroom library 
rout I IK'S, 

pp. 08 {]' It: ••Ci<-uin!^ .Started in die Kh-nicniiiry School" 
Russell jnicl Knrp "RrndinK Aids Thniiit^h the Oradrs" Teachers ClolK^^o 
Pi). 89 IT in ^Tirade Ouidr pp. 10'2 ir In 'Tirade Onide 5-8" 

^ ^ ^ !^cc 

pp. 110 (T In ''Oouini; Starir-d in rdcmcnlary School"' 
pp. iii (T in *'Malrrials for thp I^iicrnturc Proi^rain Grades 1-fi" 
pp. '.^2-'/t?i, 44 IT. 40 If in 'Readini,' and Litoraiurf in the I.ani,'uay^r Art.s 
Grades 1 -f)*' 
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coMMUisrrv — sociOLO(;v and 

KDUCAHONAL IMPLICATIONS 

■Sc•^^i()^ ±:{) 

I, i'.(ninin()iit\ ('om j)()si ti(jfi (Uid lUich^^yoiUKl^ 

a. Describe cihiiic comjjcjsiiion oC ilic I'ual comiimiiiiy. I*rc- 

pai'c a (liari ol' local conimuiiiiy rcsourcx^ ami pLucs ol 

iiucrcsi (iicalili clmiici s, cluirclics, niuscunis. parks, etc) , 
I), hn iic a spuakL'r Iroiii the Mumaii Relalions IJiiii lo discuss 

commuiiiiy sircn,i»ihs. jjrohlcms, as])irali()ns. 
c. Inviic a speaker Irom ilie Puerio Rican Mi.i^raiioii Olfice 

In discuss Pucrio Rieaii cusionis. cidtui'e, lamily pauenis. 

s()ci()-c( oHoniie siatus. 
tl. Discuss periiuent seciious of Riessnian's "'I"he (ailturally 

Deprived Ciliild" or ilie Federal j)anijjhlet "Pro^^rams for 

die Education ally Disad\'an tailed." 

L!, lloavl oj Edurniiofuil iMdtrrials, Rrsoiircrs, Pcr.sfjirfirl*^' 

a. Invite school \.E. Cioordinator, S.VV or District Cioni- 
niuniiy Cioordinaior to talk to the chiss ai)()Ui implications 
of nci.^hi)orhood conditions as these ailect classroom in- 
siruction. 

h. Display and explain die use of die \arious Pueru) Rican 
Resource Bulletins; the Indict in on Xc.i;to Histoiy; the 
hullelin "Toward Belter lnternaiion:d IJnderstandin,!:;." 
"Call Them Meroes," readers and social studies hooks, 
librarv books on human relations. 

c. Desd ibc briefly Hoard of Ktlucation attempts to Foster inie- 

*.Str 

Hulictiu oil "Tin- Nciiio in Anirriciiii Ilisltny" 

U.W'I TciH'luM- I'rainlnir fUnis e.g. ''AML;ry Boy," •'Boundary Lines,'' 

"Cln<t the Kiist Stone" 
*^r)i<|)Kiy Bank Siiri'i readers, san\i)l(\s of recently listed textbooks nnd 

supplenientnry hooks on niinorittes. 
Show Lihrary Bulletin issues <ui library hooks dralint^ w'lh hunia.n n- 

Intions. 
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.^ralioii: open t'iii t)IliHt'nt. hussiiii* (or ov criitili/aiiou. 

Nvsicni rcor^^aiii/Jlion, "OpcraLion Lhulcistaiuliiii*." 
t('\il)i)i)k listings, special resource ))iillet.ins. aher-scliool 
^Ia^^e^l)ll \e,L;i() llish)iy. Ihniian l^elaiioiis l^ivisioir 

I in j)ht :iiinn\ jor ihr /\t! iKdl ion of lln- Disadi'dnhrj^fd*'^* 

a. I)i^t^'.^ iinpoi iaiue ol' \ aric(l and rich expei icnccs lor the 
( liildi en. 

I). Su.i'.^eNi .vM\^ in wiiit h Stxial Si utiles area can be uiili/ecl 
lor clopini; nntlersi;Mulin,i;, lo.sierin^ priile in conLribn- 
lions ol 111 inoril ies. tle\elopini^ aLUuules ol coopcraiioii 
e..i». tiniis on l\ierU) l-lito. r>roilieiliootl Week acli\iLies. 
Iit)litla\ celebiauons, bisloiy ol' our ciiy aiul nalion, IJ.N. 

c. Aleri L^ioup to special heallli neetls. 

tl. I^reM-ni appropriaie :icLi\ ities lor ai l. beall.li cdiu alioii. 
music, ratlio. e..i;. folk son^s. tlances. trails. l-'M series on 
minoi ii ies. 

e. Distii.ss poleniial of" all children: iiuluile (he ne;^ali\e 
ellet i ol nin\'arranLetl low expetlaiion ol' perlorinaiii 

r. Role pla\ ihc iieetl Cor sensiLi\iiy lo die jiistilied IVelin'^s 
ol" niinorit} ^i{)ups — coiuluci an inter\'ie\\' with a "'d-- 
i'eaied " paieiu. an ai>j^vessive puieni. a hewildeved jjareni. 
Suess poNiti\(.' Iiclp for Lhc child: slress patience, under- 
standing and ihe i.eaciier's personal sell'-conlrol in diKi( nil 
sitn:nions. 



***Sec ])}). 22-2:'> in "Riidio Manunl-- I9l)(i-(i7** 

"Physical Acii\ jtii's in iho Klt'inoiitai)' School'' for tlunccs 
p]). l:il-132 in *''IVa<hing Music in the Klciucninry (»iatlc« 
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GUIDANCE AND DISCIPLINE 

.Si's>i()n :+r7 

1. Cltavaclryisi'n s of ChUdvoi* 

a. Discuss Lyj)u;il behavior ol cliiklren ol \arious ages. 
h. Elicit \vays in \vlu(:h the (lass program should be planned 
tu lake these j:)aLLenis inlo aeeuunt. 

2, Mdital A/vg/V/zr (Uid Discipline^* 

a. Pose a series ol hvjjoLhetical classroom situations (or bet- 
icr, use e\amj)lcs swggested by tJie participants) . Ha\'e the 
t hiss j)roj)ose v/iiys ol handling these situations. 

b. Analy/e the mental liygiene j)rinciples underlying disci- 
ph'ne, beha\ior and piniishmcnt. 

v>. Case SIikUcs*** 

a. Prepaie se\erai "eases" j)relerably I'rum j)Uj)iIs ot classes oE 
teachers ol the \vorksh(jj). 

b. Conduct a case con ler en ce to analy/e the causes of the be- 
havior. 

c. Elicit plans lor handling these "cases." 

•I. Ladder of Disci l)litii:**** 

Discuss the various ste])S ol relerral lor children, including 
the guidance teacher, guidance counselor, supervisor. 

p. 9 iX of **Gui({anc(' of CJhtldrcn in Eleviicntary Schools" 
p. 8 IT of "Early Childi.ood Education'' 
p. 19 fT of **Guidr (or Newly Appoinifd "rcarhers*' 
♦*Scc 

p. 20 if of 'Tiuide for Ntnvly A)ipoiiitrd Teachers" 
p. 64 fT of "Getting Startr-d in the Elementary School" 
***Sce 

p, 6!i of "Gettin.ij Started in the Elementary School** 
p. 24 of '*Guide for Newly .Appointed Teachers" 
p. 193 fT of ''Guidance of Children in Elementary Schools" 
****Scc p. 64 of "Getting Started in the Elementary School" 
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Prepare some .i^ootl ami paov samples of anet tloial l•e(•()^ll^ aiu 
explain ilie |)reparaii(>!i ami I'um iion ol" such niaierial. 

(), ])is(il)linr (utd In.stniction****** 

Klieii examples ol how tlosely liiese are imeitlejjeiuleiu. De 
Si rihe Neveral 'J^uikI ami ses ei al pool- praeiices. 



■******Sfi? ]). 07 ff of 'Ta'Uini,' Starlcd in the KU-iiu-iUnrv St^lionl" 
p. 2-1- fV of *'G\]iclc for Newly Appointed 1'enrhfrs" 



ERIC 



MATHEMAIICS 

1. rui.sic l'^yiN( il)l('s'* 

I'siii.^ ( }i;ilkl)();irtl ;iiul llannclbt);ii"tl with numl)cr cuLouls, clc- 
Nclop iiiul c\cnij)Iil'\ l\\c nicanin^L^ o!" lIiu t onnmUaLivc, associa- 
Li\caiul (lisLribiuivc pi-iiu'i j)lL\s. 

LV liatioualizatioii'*^ 

Have the class work tlir(ni<»Ii several c\ainj)Ie^ iti Ion]i» division 
involving one aiul (u\) plate tlivisors. Develop the uiulcrstand- 
iii.^ol .lhe raLionali/aLions aiul the set|i!en(.ial s(.cj)s iti the use 
()!' an aI,^orisni. Do the sainc for niulLijilication with one and 
two plate nuiitipliers. 

;i. Dt'vinial Sy.'iicNr*^'^ 

Use l)untlletl splints or \ertical t\ j)e al)atus oi' a ])ot;kct chart 
to h'd\'r the class discuss and explain the deginial system antl 
tile importance of iisiiif* untlerstandin,i» of the decimal system 
in addition and subtraction \vith ov without exciian^^e. 



pp. 144 fV in "Guuini,^ Started in the Elenicniary Sfhoor' 
pp. 1-2 ill ''Mathematics Cycles — Grade 5'' 
Pi). 152-3 in ''Grade Guide' 5 6^' 

BAVI Modern Mathemntics Teacher Trainin.u Series Sound Films 
**St^e 

j)p. 420 i\ in '*Maiheinatu-.s Grade 4" 
pp. 55 fV in "Mathematics Cyrle.s Gi'ade 5" 

***Sec 

pp. 182-196 in ''Mathematics 3*' 

pp. 7 fi' in Silver Burdett free pamphlet "Some Key Ideas in Modern 
Arithmetic" (Almo.st every publisher will .supply free teacher mate- 
rial, in (juantity.) 
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MAlHEiMATICS (Continued) 

Session ir!) 

I. Mathcfnatirs Hiillclifis* 

;i. E\:nniiu? and nn:ily/c inaLliLMuaiics hullcuins on scvL-ral 
(liltcrcnt grade levels. Develop mulersianding oi what is 
nicaiu by stt)j)e. se(|uen(C. cycle, topic*. 

b. Discuss the use ol iht? bulletin in laying out the long-range 
phm for llie school year so that each toj)ic is gi.\'en its 
j)roj)cr share ol lime and reinlorcenient accortling to grade 
and need. 

tl. lV('('l<ly Plan n in in Mdlhrniatics** 

Using in a I hematics bulletins on several grade levels, develop 
plans lor a week's lessons in matiienintics. Include aims, drills, 
niaieiial>. tle\ eloj)nient. e\j)eriences. aj)j)lication. individuali- 
zation antl iiornework. 

.'). Diagnosis r>f .S7jr//g///.> nnd Wcahncssrs*** 

L'se any ot" the textbook series lo sliow tlic ways in which tlie 
teacher can select material to tleterininc class or indivichiai 
need by means oF giN ing simple teacIici*-re\ograj)hed matei'ia! 
on basic number j)rocesses. 



*Scc 

p. 146 in "Getting Started in the Elementary School" 

Scope outline at bcginnin.i? of ''Mathematics Cycles Grade 5" (or at the 

beginning of any of the other mathematics bulletins) 
pp. 133"fT in '^Grade Guide 3-4^' 
pp. 157 fT in '*Grade Guide 5-6'' 

**Sec pp. 153-4 in ''Gt-tting Started in the Elementary Schoor' 

***Sc-e 

p. 152 in '^Getting Started in the Elementary School" 
p. 132 in ''Grade Guide 3-4" 
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MATHEMATICS (Coutinued) 

Session j^iflO 

1. L'sr of Matcridls in Mathonatirs Jjistnicdo}!* 

a. Di.s])hiy lIil* \ iii it)us kimls ol' ni;ucri:il.s used in niiUlieniatics 
. lessons: discs, sj)linLs, squarctl in;uei ial, pocket chart, coins. 
nuni()er Iranies. thinking cards, fiainien)oard and felt cut- 
outs. nunil)ei' line, abacus, nie;isuring des ices sucli as cuj)s, 
nders and clocks. 

I). Select ses eral of these, ha^e the class nianipulale them and 
t'^phiin their use and usel'uhiesb in mathematics teaching. 

2, The M(i( hcNKitics Lesson** 

(!o()|>erali\eIy de\eIoj) (or distribute prejjared coj)ies) ol a 
t\j)ical mathematics lesson. Discuss the \ arious features of the 
lesson iuchulin!:*- aim, drill, motivation. de\'eloj3ment. pupil 
activi'v. application and assi.i^iniient. Select a lesson u.sin<»" sev- 
eral of the aids in 1 abo\e e.i>, ihinkinj^ cards and splints in a 
lesson on sui^traction with exchani^x?. Hi!:»hli<»;ht the niaihe- 
niatical principles, sarious \va\s of arri\ing' at solutions, in- 
ductive thinkin,i>, discovery approach, estimation, .i^radin<^ of 
examples, mental computation, relationsiu'j) ainonj^ processes. 

•). Textbooks ail (I Workbooks 

Dis( uss the use and place of the textbook and \\*orkbook. Show 
how these can ])rovide practice n^aterial for class and indi- 
\i(hial use: stress the need for sjdectin^ only those exercises 
and sections that fit the chiss or indi\ithial need. 



*See 

p. 10 in "Mathcmntirs Grade V 

Oct. 1900 i?;sue of "The .-Xrithnirtir Tcnchcr*' p. 461 

up. 66 W in "Early Childh/jod Ed urn 'ion'' 

p 137 in *'Gradc Guide 3-4*' 

■*.Srf PI). 147 (f in "Cottinq Stnrted in :lio Elementary .Srhool" 



erJc 
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MISCELLANY 



Session ^ 1 1 

a. RcKogiapli samples ol j^otJcl and ♦^oor homework assign- 
men is for \ ari()us ,m atles antl ; i > ciulum areas. Analyze 
lliem atcortling to criteria .u;i\en in reterences below, 

b. Discuss j)iiblie relatiun> aspect ol homework; its iniport- 
ance lor buiklini> good study lial)its. Stress need for check- 
ing homework. 

Bring in >;nnples oi well-kept pupil notebooks/ Elicit com- 
incmlatoi y lealmes ol these books: headings, good handwrit- 
ing, record ol learnings, separate sections for dilferent areas, 
honiewoi k well done, checking by teacher, countersigning by 
parent, evidences of creativity. 

3. Room Layout*** 

a. lisc the Ijoard to diagram various furnitme groupings for 
rooms witli movable fiu niture. Discuss functional arrange- 
ments to suit acii\ity e.g. whole class lesson, group work, 
c()inniitiee work. co!'ners fc:>r individual or small group 
acli\ ity. 

b. Visit several rooms in the building to observe lurniture 
set-up, corners, storing and accessiliility of books and 
suj)j>lies. 



p. 49 ill "Guide for Newly Appoiuicd Teachers*' 
p. 152 in "Gettinir Startrd in the Elementary School*' 
p. 50 in ''Grade Guide 'i-4'' or "5-6"' 
p. 33 ill •'Social Studies 5-6'* 

^See p. 49 in "Guide f<>r Newiy Appointed Teachers" 

•"See pp. 7 fT in "Guide f<»r Xl'w!)* Appointed Teachers'' 
p. 25 in "Grade Guide 5-6" 
pp. 15-20 in "Early Childhood Education" 



*See 
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Projc't i pit aires or tlia;^raiU5 ol cllecii\ e bnllciin board 
ilisplay.s: pictures, pupils" iicuuliuui k, iiuii displays, book 
illLislraiioiis. 

a. Prepare a list ol' siiLlablL' trips wiihiii tl)e selioi>l, ilic ini- 
iMcdiaic toinnuMuty, and ilic i.:it\'. 

b. 'rogcthcf witli tlie class, develop tlie steps neccssiiry in 
conducting a trip: pre-planniiii^ visit, speeihe aims, paren- 
tal consent and eseoris, traiibportaiion tac:ilities, activities 
durini^" the trip, safely, iollow-up, etc. 



****Scc pp. 45-47 ill "Guide for Newly Ajipointcd Teacliers'' 

"Guide to Ediu aiiunnl Resource*; in City of Nt'w York"' 
p. 94 in '*Eariy Childhood Educuiinn * 
pp. 22-2;-) ill "Gradu Guid*: :v4*' or "i}-fi*' 
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SOCIAL S I L DIES 

".S:)ii;il Siiulics .")-() ' :iiul ii^r \hr hiillcliii U) ))i)inl diu tlih- 
li IK lions jiiitMi.; nljjfi nuui"j)ls. S( (ipc. vv(HK'ii( c, 

jlu-nu'. siili-iopit . mill. 

ni^u^s till' coiuriu iiu liul(*d uhhin ilu- Snt ial SuuUt's: ilic 
iIiM i|)liIK•^ (tlu'ir iiiu-i in.*; ;is well us llicir 
Nr|>.M ;ili'iu'>>) . t ui iTiH fvriilv. skills. Iiolitljys. s;)( iijl liviii;^. 
luMiKni 1 chitiDii^. llu' |Ji ()( rtlm\-s ol ilu? sot iitl st icniisi 
(ihi> l:inri'. on llic iiiihircirs of iiiaiiiriix). 

' *:r. I)i.s]>!;i\ iiiul l)rirll\ ^.li.s(u^s \;i! imis ;iids ;muI inaicrinls iist^- 
hil ill Sntial Sliulit\s iiisniuiioii. Drvolop \v:iys in wliicli 
^()IIK•(>I ilir^L- mi.i^iil iiM'd in u-acliiii.^- ami in proviilin^ 
cliiklrt'M \^-iiIi :uli\iiirs ami ex j){.'ri(MH c^; 

and ^liil)rs (ilu-sr will be dcall >vuli laun) - l)asi{* 
;md Mi[ij>Uaiicniarv irNlIjnoks. pnpil newspa])(TS and 
nui:j,a/inrs. w<nk-I>nt)kv, daily iifvvNpapc'is, Ijit)^j!,rapliics. 
fu.sK)ii<al iiclion. liaL piiUirr.s, liliii and filnisLripv 
lapi's. rr( tJi tls. radio, VW cii i<»inal dnrnnicnis. loral 
aiitl tiiv rtvsDurtfs (r.^i;'. iniiscmns, hiiildin^s). Social 
Suidit's Unllc'tins and snppltam'nis. lime lines. Iimiran 
i L-^oui c es. ,irl'e]*cn( f books and cncyclojH'dia.s. 

^ I. l'tili/iii,i^ the seope oT :\]\\ selec led ,L;ratie. liel]) (lie ela.ss U) 
'Ton,!;]] out'" ilie lime allotment for a ycai-'s plan in Social 
Siiidies. (.o over ilic siionesied time alloimeni loi' a week 
loi' a seliL-( k^d ^L^rade. 

*S.-r pp. 1-!. ;;B 11* ill ''Social Studies a-f)'* 

121-122 in ' Gruini,' Siiirti'd in tlu? KlrtJUMitary School" 
]}\). 1)'^ tr ill "Grade riuidc ii-4'* 
pj). 117 fr ill "'Crcndf Clviiclc 
f»]). SB-H)') in 'i'^jirly C^hildhotid Ktliicaiioir 
**Srt' pp. 8-9 in "Si>cinl Studies M-r* 

-ftisiructiiMial Films and 'l':ipe.s" and the Sorial Studies bulletins 
fnr books and AA' aids 
***Scc p. in in "Grade Guide' D-lV 

p. r<.") in "Karlv Childh<»od ^duration" 
pp. 111-112 in '^xi-ade Guide 3-4^' 

ERIC 



SOCIAL STUDIES 

, , McUiodoloixy 

bcssioii 

a. Ask each incnihcr ol" the class prepare in advance one 
euL lesson (;l the vaiious kinds often used in Social 

Studies: open texlijook, audio-visual, developmental, skills, 

reportin,i», reseaich, current eveius. 
h. Examine the lessons and select some to be esaluated in 

terms ol die criteria of any ^i^ood lesson and also in terms 

ul suitai)ility lor achieving the ol^jectives of Social Studies 

instrtictiou, 

2. Activitirs and l-lxpryicnccs** 

a. Select a Social Studies topic lor one ol" the ^i^rades, e.g. Com- 
munity Workers in !:^rade 2, or Transportation in grade 3, 
or (J.N. in grade (j. For tlie tojjic you select, minieogi'aph 
and present a list ol the numy and varied pupil activities 
and experiences suited to that topic and grade. Include 
sucli things as: taking trips, doing reachngs in textbooks, 
viewing filmstrips, interviewing people, doing research in 
reference books, learning dances, singing songs, studying 
maps, giving repoi ts, taking notes, etc. 

b. Suggest several topics to the class and ask them to prepare, 
individually or cooperatively, a list of ptipil activities and 
experiences for those to[jics. 

3, Uiiil. Plans*** 

a, Prepai e or examine in l)ul!etins (see specific references i^e- 
low) various sample unit plans. Briefly explain the usual 
steps from orientation tlirough culmination. 

b. Select one aspect usual to imit procedures, e.g. pooling, 
and cHscuss the training and skills needed by the class he-' 
foiT such activity should Ije attempted. 



*Scc pp. 122-128 In ''Gctiing Started in the Elementary School" 
**SeL' pp. 32-36 in "Social Studies 3-4" as a model. 
***Sce pp. 140-142 in ''Geuing .Started in the Elementary School" 

pp. 45-47 in "Curriculum Development in the Elementary Schoor' 



SOCIAL STUDIES 

Skills 

Session M 

1. Maj) atid (llubr Skills'' 

i\. liriii^- in :ni(I liiuc iIk* class exaiiiiiR' a L»r;i(l(*(I series i)\ 
maps and .i^Iolx-'s. l)(\^illlK•^' lo itioic acKaiued: also siio\\' 
\ai-ious kinds ol" maps and l»1i>I)cs; plu sical. poJiiical, road, 
slated, se\ (:ral pio jections Mcicalor. j)olar) . Briclly 

indicau* sniiahiliiy and nse ai diU'eicnl lc\'cls. 

\). Do llic same ioi' olliei* luaierials rrldlrcl (o /H(ij)s <niii 
illohcs: nansjjarcncics. outline inaj)s, lilmstiij)S, atlases, 
pupil \\'oikl)()()ks. ic\tl)()()k maj)s. 

c, [-se a pro,L;ra mined ()(M)kiet on inaj)S (c/j^. C'orom^t's "Lati- 
tude and I .()n*2;itudc") lo Iii^hlij^lit tlie need for jiropei* 
^rade placement, secpience and ^i>radalion in leaclnn.i» map 
and i;IoI)e skills. 

d, ^ Distribute topies of Iowa Work-Study Skills test and ha\c 

class examine these for the kinds of skills l)ein_i»- tested and 
the u'a\s of lestini^ these skills by jjcncil and paper test, 

2. .S*A'///.v in Crathrring and Orii^anizifiyi^ [nfaynialion*-^ 

a. Distribute an oiuline of these skills as listed in the reler- 
ence below. 

b. Select one of tliese skills, e.,^'. oul lining' lur a j*ej)o}t or 
takini; noies. and ^i\c the ^i^ro'ip insight into ihe secpiencc 
of steps necessary in buildini;" such a skill: also in( hide 
reminders about the "I'ecirclini^" of such skills in greater 
de|)ih from ,t^rade to ,^rade. 

*S(M' **'f*f'.'H*ln'im .Map and Glohc Skills" for sffiunncrs ami for an excellent 
l)il)linuni|)hy of liMcluT and pupil pvintrcl tiintt^rials and A-V aids, 
pp. 20 IT in ''Social Sttidios 5-5" 

Srv'cral puhlishcrs now produco pro^raniniod material on map skills.* 
Srcurc Icnva Test hooklrt.s from the buildin.^ principal. 
**Sr«* j). I'l'.^ in "Grndr Guide .5-6": j)p. !j2-!^!> in "Si>ci;il Studies 5-5'' 
p. i U> iti "Grade Guide S-4" 
j)p. 80.90 in '^Eadv Childhood Eduration" 
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?. S/nlis in ( V/M V///:^ oH I )/s( ussinn * 

a. Analwc soiiu* ol (lie skills i('(|nircd (sec K.'k'iciuc l)cU)\v) . 

b. l)is( iiss llu" lU't'd lo adjusi ('\|)L'iialii)iis U) ihc a.'^c. i;radc 
;]iu! niaiiii ii\ ol ihv i liihlicu. 

I. Shills ni I'MNii JxfjCiCfKc Matcn'al** 

Sclc( I unc nian.'i ial. c.,l». ciuAclopcciias. and develop a ,L;i adc(l 
sc'Cjuc'iuc' of si('j)s in usiii^i* sikI? a lel'crcncc iiuiLcrial (eiUrics, 
iiulrN. nosNi rl(iH'iu L'>. ial)h'^. \;jaj)i»s, j)iiUncs, fic.) 



**Scc p. 123 in "Grade Guide 5-6"; pp. 32-3!^ in "Social Studies 5-6' 
p. 116 in "Grade Guide 
pp. 89-90 in "Early Childhood Education" 



AUDIO-VISUAL AIDS 

II. DcnioiisLiaLc use ol stripfilm projcc lor. oNcriicad jjrojudor. 
tape recortlcr. 

i). Display otiicr ircquciuly used niaclu'nes: 'J*V, raclit;, 
()j)a(jUL' j)rujL'( Lor, piiouoj^raph. Discuss a lew classroom 
uses ol each luacliine. 

l!. Lesson Fhuniiiii^ (uid A-V*"^ 

CoopcraLi\'eIy (le\elop a typical lesson usiuj.^ a sLripliIni, Ein- 
J>hasi/e leaclier ]>re\ie\viuj4. ])re]:>Ianning lor use, iiuei^ratioii 
ol Llie aid in the deveiojjineiu ol the lesson, I'ollou-up ot" tlie 
u^e ol (he aid. 

:k Otiicr Rrhiird Machinrs* 

Brini;" in or discuss use ol Llierniolax, rcxoL^raph masters and 
rext),^ra]>Il machine, stencils and mimeo^rapii, primer tyj^e- 
w liter. 

I, Xon-Machinc Aids*^ 

Discuss or siiow llui pictures, bulletin I^oard, models, clialk- 
hoaid, ilannelljourd, textbooks, globes, maps, charts, veal i a. 

f). Sources of Materials 

Display various lists and bulletins: Texlljook and Library list, 
I'elevision Manual, Radio Manual. Science last. Ci-I List, 
Instructional Films and l apcs, In-school lists. 

t>, A-I' Aids a^id School Pyorcdiirrs** 

Review responsibilities and procedures lor previcwini^, bor- 
rowing, use and return. 

p. 18!^ ft' of "Gutting Started in the Elementary School" 
pp. X-XI of ''Television Manual — in 1966-67*' 
Consult B.-\VI cataloi^ucs for teacher- training films and film strips, 
p. 255 ''Instnirtional Fihns and Tapes** 
**Sce 

pp, 47-48. 50 of "Guide for Newly Appointed Teachers" 
Ijp. 24 n* of "Grade Guide 3-4" or ^'5-6*' 
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LANGUAGE ARTS 



Sfssioiis n> ;nul zzll 
1. Sjx'llino* 

•A. Role |)l;iy iliu iidinitiisiiitiioti dI" ;i sjK'Iliit.^' invciUory lost, 
l^xplain iis ori.^in and its use in dclcruiininj^ level of 
(lass and indi\idual ntsirncLional need. 

I), Disirihnie a f)i-ict" (Mtlline of tlie siej)s in llie Sj)clling cycle 
IVom j)!eiesi lo i*eicsl. Role play llu? adniinistration and 
tallyin*; of a j)ieiesi. Discuss die rollow-uj) of the prelesL 
results. 

c. Kxatuiuc Sjxrllini^ IJsis A. H. C. K\j)Iain liie ralionale of 
llie selcciion of words in llu: lists and the Connal. 

(I, Outline the sicjys in tin tea(*IiL*r j)reseiUalion of die words 
for whole class iustrtu tioii. 

e, I)isl!il)nie and explain the j)ro(C(hn*es for jnij^il's indi- 
vidual study of wolds. 

f. r)isj)lay sonie well-kcj)!. j)nj)il sj)ellint» nf)icl)ooks. 

a. Cio ()\er llie rides for letter foianation in fftan nsryi j)! wvh- 
in.i;". Disti'ihnte paper and ha\e class actually write sc\eral 
represcntati\'e letter forms usin,^' j^ropei' sjiarcs. circles and 
stiokcs. .Show procedures for pencil and paper for left- 
handed children. 

h. Select se\eral letters for demonstration of transition from 
manuscript to cursi\'e writinjj;. 

c. Select a few letters, small and capital, and ha\e class work 
ihrou.i^li the step-hy-st(?p analysis of the letter foi-niation 
nsiniL*' swiii.i^s. cin*\cs. strni.^h.t strokes and loops. F.Kplain 

^^rr pp. 75 n* in "Gradu Guide :^-4" ; pp, 82 fT in ''Grade Guide 5-fi" 

pp. 12 IT, pp. 18-19. p. 28. pp. 52 fT in "Teaching Spcllinu" 
**Src all of "A Brlrf Guide to iho *1 rarliiny (if Handwriting in Elt'nicntiM'V 
Sell oof' 

pp, 88 fT nf ^'Grado Guide .5-6": pp. 81 0* of ''Grade Guide 3-4" 
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rules lor curved up-strokcs, sLrai^^Iu dowii-sirokcs, spacing 
ami position in iurs'wc \vriLin<j;. 

d. Display wall churLS, liip-ovcr stcp-In-sLcp letter lorniaLioii 
cIiarL!)ooks and \vorkI:>ooks. 

Writ ten and Oral Coiiini miicatioti*** 

a, Exj)and lIic lollowiiig basic ideas in any ol the myriad ot 
possibilities in a language arts vvorksiiop: 

The de\ ei<.)pnienLai secjueiue among the language arts 
iVoH) listen ing-ol)serving to speaking lo reading to 
writing. 

The integraiion ot" thf; language arts, j^articuiarly the 
relation of oral and written counnunication to 
reading. 

The relationsiiip between experiences ((irstiiand or vi- 

caiious) and language, 
l lie importance ol motivation and lunctional appli- 
cation. 

The need lor correctness in oral and written usage. 
The skills aspects ot* spelling, handwriting, usage. 

b. Select several ot the following and elicit in discussion how 
these c.\amj)les illustrate the j)rincij)les in ''a*' above. (The 
order ot tlie huiguage arts would diller in varying situiji- 
tions.) 

.\ Book Report — reading, oral discussion, writing, 
An Experience Chart — exjicrience, oral discussion, read- 
ing. 

A Class Party — discussion, writing, exj^erience, discus- 
sion, writing, reading. 

,\ Radio Program — listening, discussion, writing, exten- 
sion reading. 

.\ Poem — listening, discussion, reading, related writing. 



*Svc pp. 5(3 IT in ''Grade Guide 3-4": pp. 58 fT in "Grade Guide 5-()"; 
pp. 47-54 in *'Early Childhood Education" 
pp. 155-166 in "Getting Started in the Elementary School" 
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A Sc)ci;il .Siiulics Rcpon — {lis(nsi.s!)ii. icMclin^. wriiin^L;, 
.s|)L';ikiii«>. 

A (!()()pcr;ui\ f C^ouijiosiiioii — cliscussioii. \\riiin,i>-, rcad- 

in^t>. disc ii^sioii. 
A X'isii \}\- AnlluM* — loiiclin^^. ili.^c ussion, \\'riiin,i>. lis- 

A 1. flier U) ;i Sick (.'I;issmau.' — discussion, wriiino-. read- 

Dcni'Iojj a week's plan in Ian^^ua,t>e aris (oilier ihaii read- 
iiVL^) . Analyze ii lor lime alloliiieni. l^alanc:e ol' oral and 
wriucn work, skills instrnciion, ime^^rauon o{ Ian;^na:;e 
aris, wo\k-lyj)e and crcaU\e wriiini^. 



32 



'llus ;i.s])C(L nii«»liL well (Il'sci'nc up to 2 whole .sti.ssion.s lor 
worksliop.s in :iic;is witli lii;^!i toiux'iUraLion oL tliiUlrcii who 
ol iioii-F.n.^lihli jjpt';ikiu;» l);u k^m'ouiui. In sucli mi cms oL' the 
ciiy, ihi.^ lopif shoiiltl tonu' /7//7v in the wtH'kshop hcrics. 

;l Di.M iiSN i\w ha.su- jninri j)lcs: 

l-lL':irin,^ iiiid spcakiut* must precede re;uh'nj» :iiul wi'il- 
\\v^\ the ;ippro;uh must i)e :nicHolini^u:il. 

l.;ui;^u;ijj;e ;uli\iLy niusL f.oiuern ilsell' with the concrete 
;uul with the present. 

Meanini^lul experienees :ne oi basit: ini[)ortanee tor 
nn)ti\ation. 

Relaietl woj'tls should ))e tau^i^ht in nieanin''l'ul eon text, 
prererai)ly around snitai)le themes. 

The similarities and tUllerenees in pattern i)etween the 
nali\e lanii^uage and L'ln,^lish must i)e eonsii:Iercd so 
that patterns whieli are similar ai'C taui^ht (irst, dit- 
lerin'* patterns later. 

As in teaehin,^ an) skills, attention must he ••i\en to the 
grathiatiopi and sequence; provision nuisi be made 
lor trecpient meanini^rul repetition I'or re in Tor ce- 
ment. 

Alienlion tt^ pronunc iation is important lor ilsell as well 
as Lor its ellect upon reaclin_^ and written lan^^na^i^e. 

The children will need Irecpient praise and encourage- 
ment: tiie reeling and knowledge ol success will 
lacilitate learning. 

^"Sru '■Insiriictiuiial Films and Ttipcs" f(»r "Bieiivfnidos.'* 

''A-V Lcn ruing" — April-Mny 1965. pngc 15 for Modern Language 
l''iliii.s 

pj). 99-1 in (,f "Oral and Wriitcn (.louununicauon 1-6" 

Chaplt:r 2 nl* ''Teaching Children of Puerto Rican Background in 

N. Y. City Schools'* 
pp. 107-116 in "Grade Guide 5-6": pp. 100-109 in "Grade Guide 

Teacher references: ''English Fauern Practices'* by Lado 

*Xarigua.i<c and Languai^c Learnings" l)y Brooks 
Chapter \T, pp. :^09 fT ^'Hnndbonk for Langunge Arts— Pro-K- 1-2" 



Develop a lafn^iniiji^c oujjhasis lesson suiiahic Tor :i grade 2 
class luilizing basic principles in "a" above. 

Show (Um "Bieiuenidos — l.earnini>; EHi>;lisli as a Second 
l.anj^nage,** Relate lo "a" al)ove, Iiichide discussion of 
roles of cla.ss leacher. SA1\ NE coordinator. 

roi>eLlier willi class, examine and analyze the lealnres of 
the grade booklets: "Resource Units for Classes with 
Puerto Rican Pupils'* and '"reaching English to Puerto 
Rican Pupils in Cirades 1 and 

Show one or more fdnis of the Modern Language series 
("Principles and Methods of Teaching a Second Lan- 
guage"). Discuss the film in relation to the principles 
enunciated in "a" above. 



MUSIC, ART, HEALTH EDUCATION 

SL-ssii)nh 18 ;nul ^ M) 
MCS/C 

1, Ri)tr So figs* 

;i. IliiNc (lass prat lite llic u.sc t){ llic jjiitJi 

1). Dcnu;iihii aU' aiul tlistuss p\'t)ce<.hu'cs lor Icavhiivi; a rt)lc 

song. IiU'Ititlu llif use ol the ).)li(;ii(),<»raj)li in Lcatliin,i; a 

rolf soiii^. , 

i. I'.xaniini' pupil ujusic lcMiK)(;k.s auti ijiu.sic cfnjr.sc .slutly 
Inr apj)r()j)riaiu sdui^ sulcclious. 

L!. !{h\tin)\ hist runn'Nl.s** 

a. Di.slril)uic riiyihui iuslruuicuis autI play llicui to show llic 

\arit'tl kiutis of st)uutls j)rt)(Iut:L'tl. 
1). DciUDUsiralt' ilit' usu ol" rhythm iiislruiiiciiis lo ationipaiiy 

a son^i^ t)r Dlhfr uiuslt al sclc't lion, 
t. DiMuonsiraic llic use ul piant), rliuhui iusirunuMiLs oi* i*ct- 

i)i (ls u; t'sokc j'hyiJunit: Innly nio\ t'nit,'uis. 

■\. Sitnjflc M (•Iodic Inslniniciiis*^^* 

a. Dcniouslralc ilic use o[ inclotly bells. 

Ij. Piay a lonciic. Show how the lonelle aud ijoartl slaft liucr 
(»• than tau he used lo leath siuij)lt' noiaiit)n. 

l>rin.^ hi and play hriel t.'.xcerpls stjuie music appret:ialiou 
retoitls. List a\ailahlt: radio ]jrt);4rams from WNVM bulletin. 

]). I2t) in "Teaching Musi<' In iht; Rl<-infntnry Grachs*' 
})}). 2!);w2!i5 in "Gradr Guidr 5-6" 
II. 8 hi "'I ra<'f^in.^ Nfu.s(<- in the Eicini.'ntaiy Grades'' 
pp. 21-22 In "'reacliini^ Mu.sic in tin: RlpincMtar\' Grades" 
**SfT f). 14 in ''Tcachini^ Music in ihc Elcnu-niarv Grades" 

p. 7li in **'J\'achin£f Mu.sic in I he Elementary Grades" 
p. 2:5 in "Teachin,!,' Mu.sic in the Elementary Grade.s" 
p. [M) in "Toaehing Mu.sic in the Elementary Grades" 
****Scc p. r)2 in '*Teachiiv.i Music in the Elcmeiuary Grades" 
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, Painliifg Prognmi'* 

:u SluAv irainin,^ (iln^Nirij) "P;niMiii,^ in the Clnssrooni," 
\>. \"ish ;i t hissiooni to obscrsc* (li:ii ts, c':im:1s, paiiuin.!^ conici'. 
f. Display ianiplc's ol' pupils" p:uiuiii,!j;s ;iikI (.■\j)I;iiii liic clc- 

vclopnuMUiil sia,^L's used lo uppraise i^ruwllK 
tl. Role play the esaluaLiuii ui" a paiutii^,!^. 
c. Discuss paiiuin,^ i tjutincs in tiie c lassitHJin and or an room. 

a. Cii) o\er the Art fourse ol' slud\' to analyze (lie s'arions 
media eoN'ered — tlrawin,^, tla\, pajjer. elo(.li, blocks, wood, 
puppetry, 

I). Display samples o{ pupils' work in various media from 
catli ol sc\eral tlillerent ,^rade le\cls. Stress tlie need Toi" 
dt.'velopin;^" 'j;ood tiassroonr routines heCore usin^i; eatli ol 
iliese media. 

•K A l)j)r(ri(Uif)n (nid I HlcgydlioN xcUh Other Cuvricuhn}} Areas 

a. Sliow saniples of larL>e ai't [jrints. J)isf'uss ways in whit li 
ilicsc tan he usetl to clit iL discussion oi- lo stimulate (rea- 
lise writin^L*. 

I), Bring in samples and discuss ways in wiiich art can l)e 
inle,i»rat.etl with other cnrricnhmi ai'eas hook illustra- 
tions, creatiN'c \vriiin,L». oral ]an;,^na_!:;e \ ia j)Uj)j)etrv, clc. 

1. 77/r Art /.r.s.vo//*** 

( !oojjei"ati\ely de\el(jp a diawin,^" lesson, Include moti\'ation, 
de\eIopmcut, routines, teacher j,>uidancc. cNalnation. 

"Borrow (ilm.strip fn>Mi school nr di^strict filinstrip li()raiy 
Sc(.' p. M:» (if "Art in the Eh-incntary S< Imor* 
pp. 22 tV of '"Art in ihu Elcnicntary School'' 

pp. A] W in "K.'nly Clhildliood Kducatlon" 
pp. 16'^ fV in ''Gradi: Guide 3-4*' 
])p. 180 IF ill "Grndc Guitif f)-^)" 

p. 4") nj" "An in ihc Klrnicntnry Schf)oi"* 
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!. Ranrds* 



a. (!()()|)cr;iii\ L'iy analy/c ihv cimics on scstTal licahli caitls 
(use opatjue prcjjcclor) . Di.M n^s aiul dcmonsiralc ways ul' 
set in iii,'^ claia: Snellen diari. andionu'lcr. nionlli cxaniina- 
lion, (lassrooin ()l).sci\alit)n. 

1). Arrange lor innsc lo lalk ahonl s\nij)l(Jins of t:oiunioti 
cliiltlien's illnesses. Also, discuss ways oi" foIIo\\"iii<;* uj) 
licahli dei'etts and niakiii,^' in-t hiss adjnsinicnis c.,i>-. scalin,^" 
I'oi- thihhcn wiih jjoor t'yt*si^^lu. 

2. I /('(ill ft I nslrtK lif)n^ 

Prepare and tliM uss a li^i ol' health in i'onna I i{)n lojiies lor class 
ksM)ns .^iressini;- ihose ol jiarlitnlar inijKjriancc lo children 
IVoni disathaniagcd homes, c.«^'. [)roj)er diet, I'ctjuired rest and 
sleep, appiopriaie cloihiii,<_;\ salety in the home and ^heel. eU*. 

:'). l)(U{( itn^"* '* 

Select one ol' the sinijjle dances from \\\c. Physical Aclisilies 
(onrse ol' study and des'elojj the stejj hy sicj) leacliin^ of a 
dance. 

1. Physical ^divides Chiss Pcviod'^^'^^ 

Distribute a plan ,L>i\'iu!L;' the steps in a .L>ynuiasiuin lesson. 
Stress planniui>\ warm-up. orderly rouiines, use ol' e(|uipnient, 
proper irse of \"oice and whistle, salety precautions. I'!!\amine 
course of study to prepare lists of easily niana,L»eah!e .panics 
and .^el I -I est in !4 exerciser, iuc hulin;^ physical fitness tests. 



)>p, ")7-f)l in 'Tiiii(lf» for Nrwly Apjioiiilctl Ti'nrhi'rs'' 
jjj). 2<)7-'-!nH in ''r;r:ul(' C;niclr ")-!>" 
!>);. I8()-lJi2 in *C;r:ulc Guith^ ;;-4" 
pp. 4'>-44 in "K;nly Oliiklhond I''cln<';ni''n'' 
**S''<^ pp. 70 IV in ''Physirnl Activiiicr? in tlic Elementary Scliool ' 

pj). 208. 220 in ''Physirnl .Acliviiies in tlie Elcaii'iilniy Scliool'' 
p. 2Ki in "Physical Aciivitie.s in tho Klcnicntary School" 
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SCIENCE 

1. I.cs.son Planning'*' 

a, (i()upciali\ cly plan a IcsbtJU in sciciUL' using a laniiliar 
lopic, eg, wliai do iiiagncis aiiraci, iiow clous a camera 
work, what causes soiuul, etc. 

\). Analy/e the lesson tor its inclusion ol the aspects especially 
inipcMtant in science instruction: use ol siinjjle materials, 
piij)il in\()I\ ement with these materials, induttive aj> 
j)roacii, development ol coiicej^ts and generalizations, 
"proc-ess" (experimentation, ohsersation, predicting pos- 
^il)le outcomes, testing possible solutions, record keeping, 
openmindedness, attitudes) . applications. 

*J. Scirncc Bullet in.s"^'*- 

a. Bring in and examine with the chiss the various 7 area 
bulletins and the new K-2 bulletin. 

b. Cooj)eratively develoj) a schedule ol' science instruction 
lor a 2-3 month period. 

o. special Inslniciionul Ai(h*** 

Discuss the l)ms and cons ol TV, radio, and textbook in the 
teaching ol science in elementary school. 

' 1 . Sri en cr A / a try id Is * * * * 

Bring in and demonstrate the use ol "science kits." e.g. on 
electricity, magnetism, soimcl, light. 

*Scc 

p. 2 IV of "Science K-2'' for suggestions useful in all cleincniary grades 
**Sce 

p, 20 fl* of 'Science K-2'' as a model for long-range planning 
***Sce 

p, 12 ir of "Seienee K-2*' 
****Scc 

Individual area bulk-tins 

l)p. 186. 195, 210, 2:i5, 243 uf "Science 
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(.I'lDKlJNKS I'OR AKl KR-SCllOOl, WORKSHOPS l\ 
IX'rKRMKDlA TK AND JUNIOR IlKHl SCHOOLS 

The piirposc ol this sec Lion is lo pios idc useful sui^^cstioiis 
for the teacher trainer coiuluctiiii; these workshops: major topics 
to he (overod. ;i hrcaktlown into snh-l()j)i(S, j)()ssil)le activities to 
he inchulctl. reconnnended materials and relesant references. 
The sum total is to he re«»ardetl not as a j)r('scrij)ti\ e course of 
study but rather as a resource from wliich the teacher trainer can 
select and atiapt lopics. prohlems and approaches that meet the 
needs of the trainees ant! die school or sciiools horn which they 
come, 

Enou»ii lopits lia\e l>een presented and tle\ eloped for two- 
hour sessions, far more than the maximum time available, AVhile 
an attempt has been matlc to ,ii>rouj) the ioj)it:s loi^ically, the order 
in which they are utilized should be determined by the teacher 
trainer In conjunction with the participanls and the st hool super- 
visors. 

Another variation will be that some workshops will be con- 
ducted in two-hour sessions, some in a larger lunnber of one-hour 
sessions, and some in sessions tliat will run for two hours or one 
hour in diflerent weeks, AVhile the topics ha\'e I>een planned for a 
two-hoiu- (hnation, most of them can l)e sj)lit into onediour imits 
wiiere nctessary. I'Or exam[)le, *'Testini^ and Pupil Appraisal" 
can I>e divided into I) standardized tests and leaclier tests and 
2) other means of pupil appraisal: "W'rilten and Oral En^^lish" 
(an be thMded into separate tomponenls in the same way. 

It will be noted tiiai 25 of the topics are dosit>ncd for teat:hers 
ol" i'fiyioiis.sKhff'f is who can nujct t(),i>ethei. and R of the (oj:>i(s 
apply to teachers of the samr Mibjcct, such as social studies or 
mathematics. In the sui^i^ested time? allocation that follows, it is 
reconnnended (I)ut not mandated) tliat \r> sessions or .^0 hours 
be devoted to topics for teachers of hetero!L>eneous su Injects and 
5 sessions or 10 hoiu's to topics lor teachers of one sul)ject. 
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In addition to the "spctial activities and materials" indicated 
tor each session, the followiiv^ general approaches are presented 
tor use in all sessions: 

1, There should be some strncturing of each session: a main 
topic, sub-topics, pivotal questions or problems, i)rovisions lor 
suitable activities aiid materials, and i)lans for xoorkshop proce- 
dures wherever possible. 

Essential information, such as the nature of the school 
community or the school hulder o[ discipline, should be trans- 
mitted grai)hically and .etiieiently. ^ 

3. 'I ime should be jMOvided lor open-ended discussion in- 
cluding a free exchnnge of oj)inions and experiences and consid- 
eration of problems or cpiestions raised by the participants, 

4. The atmosphere should be one of informality, give-and- 
take and sharing. 

5. Topics should be co\ered bom i)oth a general stancJpoint 
and the standpoint of specific practices or situations in the train- 
ees' school or schools. 

G. First-hand exj)eriences and concrete aids should l)e used 
where they can contriI)ute significantly to the orientation of tiie 
trainee. Examples of such experiences and aids are given for each 
topic. Films that are mentioned cnn i)e obtained on loan from 
the Bureau (>f .'XutHo-Visual Instruction. 
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sr(;(;Es'iKi) Ai.LocA rios or time 



So, of TopifS {{\\n\\ wUitii Lo select) 



cssiotus 



\ (KirsL Meciiiii>) 



■I ( S hours) 



0 (junior I li^li .Sthool l*r()<^r;nn 
I)is;Klv;inL;i,L^ctl Pu])ils 
N\ E, Pupils 

l*Li|>il''i*caclier Rciaiioiiiihipii 
l*;ircnL-rc:u liur RchiLionsliips 
'rcathcr am! (iominunlLy) 



1 1 (C^lass Maiia.i^cniciu 



I) (12 hours) 



Plannin«» of lii.sLi lU Lion 

Lcvson PaLlcrus 

Pupil Alotivaiion and Interest 

Sociali/aLion aiul Pupil Partieipatioii 

Fixing Learuin.i^s: Sununary, PraeLit:e, Drill 

Moiuework 

'lesLin,!^ and Pupil Appraisal 
Audio-Visual Aids 
Class Trips 
Auxiliary Resources) 

7 (Reading 4 (8 hours) 
Written and Oral English 

Guidance 

Guidance — continued 
Health and Safety 
Intergroup Relations 
Exua-Class Activities) 

8 (Teachers of Same Subject: 5 (10 hours) 
Aims and Curriculum 

S J fecial iMethods and Features 
Materials, Aids, Textbooks 
Individual DilTerences 
Correlations with Other Areas 
Application with Pupil Appraisal 
New Trends 

I A tcr: 1 1 u re — Co n tei u \f e 1 1 1 o d o logy) 
33topi(s TOTALS 20 sessions (40 liours) 



43 



suaaEsrtii) topics and approaches 

for Tea ('hers of All Sub jc its 

L i'irsL Mcctiii,i» 

a, Sub'topics 

1) Kxploiat-ion of pioI;lcins and needs in inlorinal con- 
\er.s;Uic)ii 

li) Discussion of topics to be coveied in liuure meetings 
:>) Decisions on enipliases and priorities 
I) Time for personal or private questions 

b. S])ccial activities and materials 

1) Stat emeu t.s in wi'iLing (signed or unsigned) of con- 

cei'ns 01' pi'oblenis 
-) Dnplica Led list ol topics fui* discussion and e;valuaLion 

li. The Pro^L^ram in the huermcdiaLC Scliool and junior High 
School 

a, SuI)-Lopics 

1) junior higii school: aims, curi iculum, acti\"ities, prob- 
lems 

2) Reasons for the iiuerinechate school 

r>) Application to the junior high school or intermediate 

school of the participants 
\) Implications for the inthvichial teacher 

b, Special activities and materials 

1) ToiM- of builcHiig: departments, pupil sei vices, adniin- 

is(rati\e featuics 
'1) Manual o!' handbooks from participants' school or 

scliools 

c, Relerences 

1) GUIDE TO CURRICULUM IMPROVEMENT IN 
GRADES 7-8-1) 

2) National Association of Secondary School Principals, 
GUIDELINES FOR jUNIOR HIGH AND MIDDLE 
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SCIIOOi. KDLfCA riON. 1201 Si\LccniIi St.. Wash- 
iip^Luii, D.C:. 200% (50 cctus) 

:i) riiin: THE junior hic;h school in new 

YORK crrv (20 mm.) 

Di.s;Kl\ aiu:r;cd Pupils 

a. Suh-L()j)ii .> 

1) SocioIo^L^iral and psyt lujiooic a! inipIit:a(.ioiis 

2) l)c\ clopini; j)LT.sonaI ami social sciisiLi\ iLy lo (lisad\ a!i- 
La^i^cd jjujjils: i\\':\v lu'cds, aLLlLudus, asj^iiat-ioiis, \aiLics, 
prohlcius. modes of scU'-c>cprcssi()ii 

b. Special activiLics and maLcrials 

1) S|)cakcr Irom Ilumaii Relations Unit 

2) Sni[al)lL' lilm or lilinstrip (sec RclcrLMucs) 

a) ENipIoratioii of specific problems or situations 

c. References 

1) Frank Riessman. 'I IIE CUI/rURAULV DEPRIVED 
CHILD, Elarper and Row, 1962 

2) \ V Workshop Series, Channel .SI. , . AND GLAD- 
LV TEACH": Pro-ram i^li, TEACHINC; IN UR- 
BAN AREAS 

U.S. Department of Health, Education and Welfare, 
Olfice of E(hication. PROGRAMS FOR THE EDU- 
CAIIONALLV D1SAD\\\NTAGED, U.S. Govern- 
ment Printin,i> OHicc, Washin.i>ton. UIG.H: Catalog- No, ■ 
I"S j.2:)r): MjOI I (:>() cents) 

•1) Iluman Relations Unit, BRIDC;ES TO UNDER 
,S TANDINC;, pp, 21-1! 

5) Film: MARKED FOR FAILURE ((iO niin.) 

N,E. Pupils 
a, Snb-topics 

1) Lan,^ua,ge diHicuItics of N.E. pupils 

2) Other problems: cultural diffcrenees. inte,i>ration into 
school life, other cu.stoms aiul v:dues 

:>) .Methods, activities, materials in various subjecls 



45 



-1) 'The Sfhool's piograii! lor X,E, pujjils 
I). Special activities and nuiteiiaLs 

1) Discussion led I)y N.E. coord iiuu or or other resource 
peisoii 

2) Saini^les of l)i-liii,i»nal materials (uses and limitations) 
■\) Suital)le him on l)ack,i» round or melliodoloi^y (see 

References) 

c. References 

1) EDUCAIING SrUDENTS FOR WHOM ENG- 
LISH IS A SECiOND LANGUAGE 

2) PUERK) RIC:AN PROFILES 

Clarence Senior, OUR CITIZENS FROM THE 
CARIliBEAN, McGraw-Hill, 1%5 
I) Films: YESTERDAY AND TODAY (80 inin,) : BE- 
YOND THE VALLEY (20 min.) 

P n p il-Tea ch er Re 1 a r. i o n sh i ps 

a. Sui3-toj)ics 

1) Discipline: meaning, causes of poor discipline, su,i^- 
j*ested piocedures 

2) Ladder of referral in school; the teacher's responsi- 
bilities 

3) Discussion of specific problems and situations 
•1) Deeper aspects of pupil-teacher relationships 

b. Special activities and materials 

1) Circular or chai t: the school's referral system 

2) Role playing: the teacher and a misbehaving pupil 

3) Descriptions of discij^linary problems (What would 
you do?) 

1) Review of "Tiic Road to Discipline" in GETTING 
STARTED IN THE SECONDARY SCHOOL 

Parent-Teacher Relationships 
a. Sub-to]ncs 

1) Importance of good relationships 
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2) The schoors pio^iain: paicnts' association, parent 
meetings and activities 

3) Parent- teacher intervic;v:s 

-1) Other coniacis or coninuinications witli parents 
5) Special problems thai ma) arise 

b. Special activities and materials 

1) Demonstration parent-teacher interview (live or tape 
recorded) 

2) Problem situations (What would yon do?) 

;]) Copies of parent newsletters, school coninuinications 
to parents 

'\) Review of relationships with parents, pp. 161-3, GET- 
TINXi STARTED IN THE SECONDARY SCHOOL 

7, The Teacher and the Community 
a. SnI)-lopics 

1) Nature of community or communities from which 
school draws its pupils 

2) Community resources, groups, agencies, problems 

3) The teacher as a public relations agent 

4) The pupil as a public relations agent 
I). Special activities and materials 

1) Annotated map or chart of the community 

2) Visits to places in die comnumiiy 

3) A walk or trip through the scliool neighborhood 

c. References 

1) jean D. Grambs, EDUCATION IN A TRANSI- 
TION COMMUNITY, National Conference of Chris- 
tians and Jews, 1958 

2) BRIDGES BETWEEN SCHOOL AND COMMU- 
NITY 

3) Film: STEP BY STEP (22 niin.) 

S. Class Management 
a. Sub-to])ics 

1) Routines in the home room 




2) Rouiiiics with subject (hisses 

.•5) A(hnini.sii;jii\L* responsihiliiic.v' itnentlaiuc, room 

Iea\ in,i»-. chiss records 
1) Ini j>()i (;iiu:e ol .^(H)(1 oi^^aiii/alion and nian;i,^eineui 

!>. Spec ial [Uliviiies and materials 

1). Re\iew ol scliool re.mdaiions: cireuhirs. school Iiaiul- 
)>ook 

-!) Cionij)ilatiun of technitjues in niana,^emcnt contrilj- 
utccl hy members of i»rouj): «^r(>uj) cvahiation o[ each 
technique 

:») Review ol "Ciood Mana^^ement" Irom OETTING 

STARl ED IN THE SECONDARY SCHOOL 
I) Fihn: CLASSROO^^ ROU'I INES (80 min,) 

IMannini^ of Instruction 

a. Suf)-t()j)ic:s 

1) Types of p]ans: daily j)]ans, weekly j^hnis, unit plans 

2) Adaptation of plannlno- to dilferent types of lessons 
or activities and to different ability levels of pupils 
Re la I ion between j)hf.nnin«^ and teac]iin<>: wlicn (o 
follow the written plan, wlien to deviate 

I) Elements common to eflc'cti\e [)lannin.!:» 

b. Sj)ecial acliviiics and materials 

1) Analysis of plans of various types broii.^Iu in by work- 
shop participants 

2) Examples of lesson plans, tmit jjlans, phms for spec ial 
purposes 

.■J) Review of p. flf) (' Daily !,esson Plans") and pp. 127- 
I.^I ("Sample Lesson Plans") in GE'I'TING S TART- 
I'D IN fHE SECONDARY SCHOOL 

Lesson Patterns 
a. Sub-lopics 

1) Developmental lesson 

2) Supervised study 
:)) Re\iew lesson 
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I) I .aboiaioi \ prpil aciiviiy lesson 

5) Hasic characLcrisLics ol" all successful lessons 

1). Special acLivities aiul uKUeiials 

1) l)t'^nt)U.^{^al^()^ tln"{)U<^h \ io daises 
li) Review ol" i)]). ol "\'(;ui- IManuiu.i^ and Vour 

I eaehiH,^" i!i (;rr'riN(; SI AR I liD IN THE SKC- 
()\I)AR\ SCHOOL 
:\) rilm: rKACHINC; rKCHNIOL'LS (IS nu'u,) 

Pupil MoLivaLiou autl liueresL 
a, Sub-Lopits 

1) huercsts a nil t'cit needs ot junior Iiigli school pupils 

2) X'arions nietliotls toi* ni()Li\'a(.inf;" pupils 
»») MeLliotls t)[ lioltling pupil inteiest 

•I) IVansiLions: nu)ti\'ation lo aim; content to applica- 
lion 

:*)) Reasons for inattention or loss oi" interest; suggested 
measures 

Special acti\ities autl materials 

1) InteJ'\ie\vs with pupils. Ii\'c or ta[)e recoided, on what 
they liutl iinpoj tant or interesting in school 

\l) Practice in pJanuing moti\a lions or approaches lor 
\arious lessons 

!>) Ciroup appraisal ol! moti\ationai teclinitiues i)rought 
in or suuuesled hv trainees 

Sociali/.aiion autl Pupil Participation 
a. Sul)-topits 

I) Art ol' cpiestiouing lor maximum pupil I'esponse and 

participation; errors to avoid 
!i) Other metliods: pupil activities, committees, reports 
*)) Creating a socialized atmosphere 
•I) Mistakes leading to teaclier domination 
5) Achieving a halaiue: teacher gniclanc;e and direction 

without undue domination 
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1), Special activities ami materials 

1) Sample questions — pivotal, thouglit provoking, etc. — 
lor analysis 

2) Filmed or taped lessons nv excerpts IVoni lessons 

13, Fixing Learnings: Summary, Practice, Drill 

a, Snb-topics 

1) Importance ot fixing or reinforcing what lias been 
learned 

2) Medial and final summaries: illustrations ol various 
tyj)es 

Oillerence between practice (application of learning 
in varied situations) and drill (rej)etition in same or 
similar situation) 
♦1) Examj)ics of practice and drill acti\'ities 

b. Special activities and mateiials 

1) Review of lOLI-ill on summaries and (b'ill in 
GETTINC; STARTED IN THK^ SECONDARY 
SCHOOL 

2) Evaluation of practice and drill materials prepared 
i)y worksliop participants 

I /. I fomeu'ork 

a. Sub-topics 

1) Purposes of homework 

2) Characteristics of a good homework assignment 

?)) DifFereiu types of assignments (otlier than textbook) 
I) Adaj^tation ol assignments to pupil needs and al)ili- 
ties 

f)) Metliods of checking and e\'aluating pupils' home- 
work 

()) Dealing with pupils who fail to do dieir Iu)mework 

b. Special activities and materials 

1) Exaiuples of many difFei'ent types of assigmiients 

2) Worksliop: making uj) assigmneiits to fit lessons and 
|)iipils 
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Tcbliii,!^' aiul Pnjjil Ajjjjiaisal 
a, .Sulj'l()j)us 

1) SL;uuIai\Ii/e(I tests: pur|x;jcs, uses, liinitalioiis 

2) 'rciuiier tests: construction, uses, limitations 

:\) Other means of pupil appraisal: perlormauce, prod- 
ucts, oial responses, eliort, individual pioi^ress, <»To\vth 
in intani^ibles sucli us attitudes 

I), S[)ecial activities and materials 

1) Workslioj): construction o{ test questions 

2) E\:iluation of sample rojMes of teachcr-nnide tests 

3) Coj)ies of standardized tests: reading, \vork-study 
skills, mathematics 

(\ References 

1) EVALUAllON: A MEMORANDUM FOR CUR- 
RICULUM WORKERS 

2) University of the State of New York, State Educa- 
tion Department, IMPROVING THE CLASSROOM 
TEST 

1(>, Autlio-Visual Aids 

a. Sub-topics 

1) Types and uses: aids availaljle in trainees' school or 
schools 

2) Relation to effecti\e instruction 

:>) School procedures foi- requisition in or borrowing* 
-I) Problems and cautions in the use of audio-visual aids 
f)) Use of everyday aids: the blackljoard, materials posted 
in room, duplicated materials 

b. Special acti\'itics and materials 

1) Demonstration: o\'erhead projector, tape recorder, 
etc. 

2) School circuhars: h'sts of aidsi proccdtu'es, su^i^ges Lions 
lor cllecti\'e use 

t. References 

I) LNSTRUCTJONAL FILMS AND TAPES. VMVd 
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2) A-V LEARNINC; (issuctl periodically l)y Bureau of 

A, V. Instruction) 
.H) Films: FILM TACTICS (20 niin,) : NEW TOOLS 

FOR LEARNING (12 nun) 

17, Class Trips 
a, Snh- topics 

1) Reasons lor trips; uses and limitations 

2) Preparations for a trip: administrati\ e, educational; 
iiuohenient of pupils in planning 

.■)) Procedures during a trij:>: j^recautions: etlecti\ c meas- 
ures for maximum lienefits; pul)lic relations aspects 
•1) Follow-up in tlie classroom after a trip 

!). Special acti\'ities and materials 

1) School forms and circulars related to trips 

2) Individual accounts of prol^lems that ha\'e arisen; 
discussion 

.H) Anecdotal account of trip from inception to conclu- 
sion 

(\ References 

1) A GUIDE TO SOME EDUCATIONAL RE- 
SOUP CES IN THE CITY OF NEW YORK 

2) OPERATION N. Y. — USING THE NATURAL 
ENVIRONMENT OF THE CITY AS A CUR- 
RICULUM RESOURCE 

■\) Films: MUSEUM, CLASSROOM UNLIMITED (20 ' 
min.) ; \YORLD IS AT YOUR DOOR (23 min,) 

IS. Use of Import nut Auxiliary Resources 
a. Sub- to pics 

1) The school lil>rary 

2) ^rhe after-school study ];rograni 
■\) Radio and television programs 
•I) ConuTHuu'ty vcsounvs 
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]). Spctiiil ;i(Li\i(i(*.s and iiiait.'iials 
1) \ LsiL Lu liic stb.ool library 
-) Review ol latlio ami (c'lc\isi()n manuals 

St liool ciicnlars on alU'r-sc! ool sintly j)r()^l;nn 

f. Rcl"c'icnt:cs 

1) Aiuuial Report ol" .ihc SiipciinLCMulcnL n{ Schools, 
OUR PUBLIC .SCHOOLS. m^\-ii. Part L THE 
SCHOOL LIBRARIES 

2) WNYE Radio Manual and WNYE Television Nfan- 
nal (euneni ediiii)ns) 

]\K Readin.!^ in the IiuerniediaLc and Junior High School 

a. Sub-iopies 

1) The school wide readin,^ program 

2) Factors rchited to [)iipil pro<>iess in icadinj'' 

.-)) Iniprovenient in leadin^g through instruction and 
activities in all cm ricuhnii areas: sj)cciru: illustrations 
•I) Activities and assignments suitable for j)oor readers 

b. Special activities and mateiials 

1) Demonstration lesson in reading (in sul)ject otiicr 
than English) 

2) Data on pupil levels and progress in reading 

'5) Samples ol materials and exercises used in \arious 
subjects to improve reading 

c. Rcleiences 

1) RKADLVG IN THE SUBJECT AREAS, Grades 7, 
S, 9 

2) READING, Grades 7, 8. 9 

:\) THE RETARDED READER IN THE JUNIOR 
HIGH SCHOOL 

20. Written and Oral English 
a. Sub-topics 

I) Rcsponsil)ilities of English teachers; of other teachcis 




2) A( livilics lo proniolc skill in u'rillcn and oral English 
'6) Standards lo he niainlaincd lor and oral Eng- 

lish in all subjects 
f) Relation lo notebooks, test marks, class \\-()rk, lionie- 
work 

I), Special activities and materials 

1) Written work tihown and analyzed; ojjacjue or over- 
head projector 

2) Pupil notebooks examined and evaluated 

.H) Tape recordings of j)u[)il talks or oral answers, ana- 
lyzed for needs in suljjecis otiicr than English 

c. References 

1) ITACMINC; CJOAiPOSJl'ION, Grades 7, 8. 9 

2) TOWARD BETTER SPEECH 

(iuidaiue 
a. SuI)-topics 

1) Relation to total junior iiigli sciiool j)r(jgram (or in- 
termediate scliool) 

2) Ciuidance organization, j^ersonnel, activities in par- 
ticipants' school 01" sciiools 

:i) 'I" he teacher's role: in the home room, In the recita- 
tion class, in relations witli pupils 
'!) Alertness to pupils in need ol" guidance or counseling 

Ix Special activities and materials 

1) Role playing to illustrate specific situations or ap- 
proaclies 

2) Relevant circulars issued by school 
Participation by one of scliool counselors 

c. References 

1) Relevant issues of GUIDANCE NEWS (Bureau o[ 
Education and Vocational Guidance) and . PATH- 
WAYS TO GUIDANCE (Bureau of Child Guidance) 
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2) MANUAL OF PROCKDURES IN INDIVIDUAL 
AND GROUP GUIDANCE IN JUNIOR ILS, 

:5) Films: EACH CHILD IS DIFFERENT (17 min,) ; 
AGE OF TURMOIL min.) ; HF. ACTS HLS A(;E 
(L5 niin.) 

Guidance (continued) 

a. Sub-topics 

1) Guidance fJirougli ihc ciirriruhim; apj^Iicatiou to 
\ ai ious sid)jcct areas 

2) Guidance aids and tccliiii(iues: anecdoLal records, 
sociograms. etc. 

l\) Relaiioiiship l)tL\v'cen guidance and discipline 
T The teacher's responsiljihties and hmitaiions in guid- 
ance and. counseHng 

b. Special activities and materials 

1) Work with sanij>le anecdotal records and sociograms: 
style, method, interpretation, uses 

2) Demonstration pnpiLteachcr inter\ icw (li\ e or taped) 

Health and Safety 

a. Suh-Lopics 

i) Heahh .';er\'ices and pcrsoiuiel in the school 

1^) Teacher responsibilities for health and safely: home 

r(jom, recitation class; health records 
S) Revie\v of safely regulations and precautions 
•I) Healtii and safety in the cmriculum (various suljject 

areas) 

T)) Mental health and mental hygiene 

b. Special acti\ities and materials 

1) Copies of health records, referral forms, accident re^ 
ports 

*J) Sympu^ms of illness to \vat('ii for: pictures or descrip- 
tive materials 



[>) l^n ii( ipiiiion ot icsuui cc pcrsuii; nurse or health 
cuuiisciur 

1) Review ol Leacliei' lespouiiihilitiei) for pupil health 
luul saleLv, pp. ir>4-(i, GETTING STARTED IN 
i HE SECiONDARV SCHOOL 

c. Relerences 

1) HEAi/i ll (;Ui DANCE AND HEALTH SERVICE 

i\ SECONDARY SCHOOLS 
'1) SAi'El V EDUCATION IN I HE ELEMEN TARY 

AND JUNIOR HIGH SCHOOL 

luLerj>ruup Rchuioiiii 

a, Sul)-Lc>pics 

1) liuporLaiu'e of human rchuions and iatcrgroup rehi- 
lions; lehiiion lo iiuegration 

2) The leather s role in toslerin;i^ inle|^ra(.ion and good 
iiUer«^ioup l ehuions Lin*ou»h: curricuhim and instruc- 
lion, jjersonal aililudes and a[)])roaches, relations witli 
pupils and parents, sup^port ot tlie scliool and eom- 
niunity pro^main 

i\) '[ he .school's proi;i-ani tor strengthenini' iiuergronj) 
relations 

•!) Prohleuis ihat may arise: approaches to meet tliese 
prohlcins 

b. Special acti\ities aiul materials 

1) Ciuest speaker hom Human Rehuions Unit or com- 
munity or,L»ani/ation 

2) Descriptions ot specific situations (\Vh-il wouki you 
do?) 

!>) Suitable hhu or (ihiislri]) (see Relerences) 
( . Retei*e!ices 

1) Di\isio!i (jI* C^urricuhnn Develo]3n\ent, HO\Y THE 
CURRICULUM CAN PROMOTE INTEGRATION 

2) Afeyer \Vein!)ero, ed., LEARNING TOGETHER: A 
iU)()K ON IN'TEGRA'iED EDUC.VTION, Inlc- 
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i^r:ucd Educiuion Assochites, Su, Dearborn St., 
Chicago, Jl). 60601 1964 (?1.73) 
:») BRIDCiES TO UXDKRSTANDINC;, pp, lO-liO, hV(il 
I) Films: BOUNDARY LINES (II iniii.) ; FACE TO 
FACE (aO luin.); 'FHE NEWEST NEW NEGRO 
(:;() iiiiiK) ; CILALLENGE TO AMERICA: TME 
ROLE OF EDUCA TION IN FN EE RG ROUP RE- 
LAl'lONS (2j mliK) 

li->. CO'Cunituhii ami ExLra-Ciuricuhir Aciiviiics 
;l Subtopics 
1) Assemblies 
1:!) Slut lent govern men L 

.■)) AcLivilies iiLiIi/ing pupil iuLeresLs ami Laleius: school 

puI)IicaLions. musical acLiviLies, tluijs, sporLs 
I) SLndenL ser\ it:es: scjuatls, moniLorial assii»nima)L.s 
I)) ReJalion of these acLivities Lo insUJUliou, le.n ning. 
pupil needs and juipil giowLh 

i). Special acLis iiies and HiaLei*ials 

1) School ciiculars or iKUulbook on eMra-class activiLies 
-!) SliidenL publicaLioiis; uiinuLCS ol club meetings 
D) Con\ersaLions wiih sLiideiit. leatlers (live ov Lajjcd) 
X'isiL.s Lo cMtra-curric ular activilics 

t:. Relerences 

1) FHE HIGH SCHOOL SFUDEN I* AND HIS G,0, 
li) CONDUCTJNC; SCHOOL CIVICS CLUBS 

I-Ov Trnrhcy.s of {ha Sa/zu: Subjeci 

L (Overview oL ihe Subject Area 

a. General and specilu: objecti\es 

b. Majoi* aspects o[ the cm i icuhnn (Grades (i to 8 or 7 to fi) 

c. Review of canriculum ljulletins in subject are:i 

'J, Special Mcthotls and Fealures 

:i. Iin})ortant lesson patteiiis: I'oi' example, teacliing a skill 




ill physical education, a poetry lesson in lauj»iiagc arts, a 
laboratory lesson in science 
b. Special methods or leatnres, .such as map and globe skills 
ill social studies, safety in industrial arts shops, language 
laboratories in foreign hniguage 

Materials and Aids 

a. Special equipment and supplies as in practical arts, sci- 
ence, lieakh education, music 

b. Instructional materials in the subject held; textbooks 

c. Audio-visual aids for the subject 

ProvidiiiL* tor Imlividual Dillerences in the Subject 

a. 'I'hrongh class work: (piestioning, activities; grouping 

where feasible 

b. I'hrough individualized activities and assignments 

c. Through adaptation of subject matter and skills 

(iorrehitiou of the Subject with Other Areas 

a. Block and core ]>rograms 

b. Correlation \vith other subjects 

i . C^orrelation with school activities; for example, visual aids 
scjuad (science) , school publications (language arts, art) , 
various clubs (mathematics, cinrcnt events) 

Apiihcation and Pupil Appraisal in the Subject 

a. Application to pupil needs, interests, experiences 

Ij. Practice and drill: written exercises and materials; per- 

foriiiance as in health education or typing; oral practice 

or drill as in foreign language or music 
(. Different types of testing and appraisal in the subject 

New Trends 

a. In curriculum; for example, the new K-12 curriculum in 
social studies, and ''modern math" 

b. In methodology; for example, audio-lingual approaches 
in' foreign language 

c. In organizadon and materials as applied to the subject: 
programed instruction, team teaching, etc. 
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8, Proicssional Growth iii the Field 

a. Educational literature (books, pcrioclicals) in siibjcd 
matter and methodology 

b. Professionai vjrganization^ iiistinm-s. nu'ciiims. (ouvimi- 
tions 

iirfvrcnvcs /or 'i'ruch' ;'j»f/H//Ji; 

1. TV Workshop . > . AND (;LADLV IKACH (I'eacher 
Orientation), A:\iER^"'.S CULTURAL HERITAGE, 
GUIDING THE LF.ARNiXG OF ATYPICAL CHILDREN 
(See Bulletin of In-Service Courses, 1966-7, pp, 70-73) 

2. Bureau of In-Service Trainintr; FILMS FOR TEACHER 
TRAINING (mimeo), 1965; KINESCOPES FOR TEACH- 
ER TRAINING (minieo), 1966 

:;. SUPERVISOR'S MANUAI, for HELPING NEW 
TEACHERS: pp. MO and pp. 25-52, "Helping New Teach- 
ers in Secondary Schools" 

•I. Bureau of Audio-Visual Instruction: INSTRUCTIONAL 
FILMS AND TAPES, I96:'i; 1965 supplement in- A-V 
LEARNING, April-May 1965; 1966 supplement in A-V 
LEARNING, June 1966 (See TEACHER EDUCATION 
in index of these publications) 

5. 1966-7 Television Manual, WNYE, TELEVISION FOR 
TEACHERS, pp. 265-269 (communicate with Bureau of 
Audio-Visual Instruction or District Audio-Visual Supervisor 
for information on specific content of each program and 
availability of kinescopes) 



